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Message 
from the 
President

“�ere is a clear need 
to address the literacy 

needs of newcomers 
to Canada.”

Simply put, literacy is a set of skills 
that allow us to read, write and do 
basic math. Every day, in addition 
to reading and writing, we learn and 
engage in many different types of 
literacy. Numeracy is the ability to 
process mathematical information such 
as numbers, dimensions, diagrams 
and graphs. There is also financial, 
economic, health, justice, civic, family, 
digital, relational and workplace 
literacy. 

If you’ve understood my message up 
to this point, you are likely proficient 
in English. I encourage you to keep 
reading. This edition of Cultures 
West magazine looks at the topic 
of newcomer literacy from various 
perspectives. 

We start by defining literacy within a 
British Columbia context, and follow 
by highlighting the reality newcomers 
in rural communities experience when 
learning English. Can you name the 
nine essential skills workers need 
to be successful on the job? Find the 
answers in our story on workplace 
literacy. The Cultures West line-up 
includes profiles of two family literacy 
programs - one increases confidence 
while the other promotes community 
connections.

Read how one publisher produces 
newspaper-style publications to 
help adult new readers improve 
their reading skills. Get inspired by 
the English language teachers who 
volunteer to teach English to Syrian 
refugees and the personal insights 
from a literacy instructor on what 
motivates her to teach. Learn how 
one library system is proactively 
supporting newcomers to become 
literate. 

There’s more. The thought-provoking 
feature story unpacks the challenges 
newcomers face when learning 
English for the first time. And as 
always, I encourage you to challenge 
your knowledge of our theme by taking 
the Mindbuster Quiz, and celebrate 
AMSSA Members’ Achievements and 
Kudos.

More and more job openings in BC 
require some post-secondary education 
and training or a university degree. 
Many immigrants do not have the skills 
necessary to succeed in BC’s modern 
knowledge-based economy. Levels 
of education and age upon arrival, 
language family and literacy all affect 
income and one’s ability to find and 
keep work. There is a clear need to 
address the literacy needs of newcomers 
to Canada. It is within this context that 
we share some information, insights 
and inspiration on newcomer literacy.

Jean McRae,
President



4     Cultures West • Winter 2017/2018

Literacy means di�erent things to di�erent people and for 
di�erent purposes. �e United Nations Education, Social 
and Cultural Organization (UNESCO) de�nes literacy as the 
“ability to identify, understand, interpret, create, communicate 
and compute, using printed and written materials associated 
with varying contexts.” 

When Frontier College talks about literacy—which is 
something we do every day—we describe it as the ability 
to understand, read, interpret and use printed and written 
materials. We often explain that it’s not just the ability to read, 
but the love of reading that has the biggest e�ect on a child’s 
success at school—and in life.

Since 1899, Frontier College has been working to improve 
literacy levels for adults and children across Canada. In British 
Columbia, we run free homework clubs, reading tents, Summer 
Literacy Camps and various other programs to help children 
and adults achieve their learning goals.

In the Lower Mainland, we work with 20 community partners 
at any given time. �is connects us with learners who have a 
variety of barriers to learning—up to 1,500 children, youth, 
and adults each year! We work in partnership with community 
centres, alternative schools, women’s shelters, hospitals and 
others, which means our volunteers work with a truly diverse 
group of British Columbians. 

Strong literacy skills open doors to health, education, and 
civic engagement. Literacy means being able to read the 
dosage amount on medication or the nutrition chart on a food 
package. It’s graduating high school with the tools to go on to 
the next step, whether in school or career. And it’s voting with 
a clear understanding of which candidate has your best interests 
in mind. Literacy gives you options.

Frontier College is a national charitable literacy organization, 
established in 1899 on the belief that literacy is a right. We  
work collaboratively with community-based agencies across  
Canada to provide targeted, innovative literacy and numeracy 
support for the most vulnerable Canadians. frontiercollege.ca | 
twitter@frontiercollege

Understanding Literacy
Frontier College

“Literacy is a bridge from misery to hope. It is a tool for  
daily in modern society. It is a bulwark against poverty,  
and a building block of development... Literacy is a platform 
for democratization, and a vehicle for the promotion of 
cultural and national identity. Especially for girls and 
women, it is an agent of family health and nutrition. For 
everyone, everywhere, literacy is, along with education in 
general, a basic human right.” Kofi Anan, former UN  
Secretary-General
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Paths to Literacy in Small Town BC
Pamela Bailie

We are fortunate in Canada. We have access to many years 
of education that provide us with the knowledge needed to 
handle the complexities of our adult lives. From preschool 
through to high school, our education builds layer upon layer 
of knowledge until eventually we have enough to confidently 
manage our day-to-day lives. Imagine if you didn’t have that 
knowledge but still had to cope with all the challenges of adult 
life. Now imagine managing your life while trying to learn 
another language in a completely new culture.

This is the reality for many newcomers, particularly refugees. 
Many of the refugees in Canada never had access to a formal 
education. Individuals in this situation - English as a Second 
Language (ESL) literacy students - struggle to fill the gaps in 
their knowledge, adjust to a new life, and learn a new language 
all at the same time. 

Learning a new language is difficult for everyone but for 
the ESL literacy student, it can be an exceptionally scary 
and lengthy process. Developing enough fluency to be fully 
functional in a society can take years, but it takes far longer 
when you are also filling in the gaps left by a limited formal 
education. There are many refugees facing this problem 
across Canada and some of them are living in small, rural 
communities without access to full-time language programs.
 
Many small communities in BC have organizations offering 
Immigration, Refugees and Citizenship Canada (IRCC) funded 
services for immigrants. These services are more limited than 
those offered in the larger city centres, and for ESL literacy 
students in particular, this creates extra challenges. Language 
classes in small communities are usually limited to a couple 
of hours once or twice per week. These classes need to follow 

specific guidelines, are multi-level and usually have a mix of 
ESL literacy and mainstream ESL students (students with 
at least a Grade 10 education). Instructors struggle to meet 
the needs of all their students under such conditions, and 
because the additional needs of literacy students are so high, 
they are sometimes unmet. In addition to these challenges, 
language instructors in rural communities are often new to 
teaching or new to teaching multi-level Language Instruction 
for Newcomers to Canada (LINC) classes that include literacy 
students. It can take a very long time before an instructor is 
able to address the specific needs of these students. Often years 
of instruction can go by before literacy students can learn 
enough to be able to find work, fill out forms, communicate 
effectively and do all the things that we need to do as adults 
here in Canada. 

As more and more ESL literacy students arrive in smaller BC 
communities, we have to find creative solutions to address 
their learning needs. These students don’t fit into the learning 
box that mainstream funding allows, so we need funding for 
services that will allow more flexibility for them. Hopefully as 
we move forward there will be more options available for ESL 
literacy students in small, rural communities. 

Pamela Bailie has been a language instructor for 20 years. She 
especially enjoys helping literacy students find their path here in 
Canada. She currently works for the Columbia Basin Alliance for 
Literacy (CBAL) as the Settlement Worker for Kimberley as well as 
the Regional Language Program Coordinator. CBAL offers IRCC 
funded immigrant services in 10 communities across the Columbia 
Basin, in the BC interior.
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Literacy is More �an Books
Fiona Shaw and Brandi Robb

There are multiple literacies beyond the written word which 
help us to succeed in life. Today, our ideas about literacy 
include digital literacy and financial literacy. Our knowledge 
and understanding of how to operate successfully in certain 
fields, defines our literacy in that area. Success on the job 
requires a kind of workplace literacy, where we use the specific 
knowledge and skills to do our job. Without the right skills and 
‘literacy’ specific to the workplace, being successful can be very 
hard; even with strong work habits. 

A recently arrived refugee who was studying in the LINC 
(Language Instruction for Newcomers to Canada) program 
through the Training Group at Douglas College found a job 
with a local window factory. One evening, he stopped by 
the office to ask for help. He showed photos of his work on 
his phone and proudly explained that he had made all of the 
windows in the photos. They were impressive! He explained 
that in his home country, he had also made windows although 
with fewer automated tools and equipment. He then showed 
several beautifully carved wooden windows and furniture he 
had made by hand. It was clear that he had the essential skills 
for construction - he understood window design, what to think 

about while planning their construction and how to make the 
final product. The last photo he showed looked like a work 
order. He explained that he couldn’t read this document and 
asked us to help him with the English. However, in this case, 
reading the language wasn’t the issue. His challenge was the 
‘literacies’ of this particular job and the essential skills needed 
for ongoing success in that workplace.

There is good news. Essential skills and workplace literacies 
are tightly woven into language learning for newcomers in the 
WorkPlace LINC and LINC programs. As new immigrants 
develop language skills for work, school and life, they also need 
to develop the necessary literacies which will help them succeed 
beyond the classroom. 

Along with language learning, essential skills help individuals 
find greater success and satisfaction in life and at work. 
They are the soft skills that form the foundation for learning 
which allow individuals to effectively navigate the world with 
confidence. Employment and Social Development Canada 
(ESDC) reports that national and international agencies have 
identified nine key essential skills for the workplace.

These essential skills are used in nearly every job at different 
levels of complexity. Each skill can be measured on a scale 
from Level 1 (low) to Level 5 (high). Recent studies show 
that Canadians who are most successful working in today’s 
knowledge-based economy must have a minimum of Level 
3 skills. Level 3 workers can understand and integrate 
information by applying prior knowledge to new situations. 
This, in turn, allows them to learn new skills and adapt to 
workplace change. Research also shows that people who 
demonstrate Level 3 essential skills find work faster, earn higher 
salaries, are safer at work and stay healthier than those who 
demonstrate lower level essential skills.

They are:
• Reading
• Document use
• Numeracy 
• Writing 
• Oral communication
• Working with others
• Thinking
• Digital technology
• Continuous learning
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Our LINC student’s situation is not unique in Canada.  
He clearly has the technical skills required to be successful at 
his job because he can make sturdy window frames and designs. 
However, he is unable to read and interpret work orders, supply 
labels and invoices. This hurts his ability to work without help 
to successfully complete work tasks. He may also be less able to 
read instructions and understand ideas, work with documents 
and templates and communicate his ideas with coworkers 
and supervisors. This imbalance between strong technical 
skills and weak essential skills is the challenge faced by almost 
half of all Canadian employees in today’s workforce. In fact, 
approximately 12 million Canadians today, newcomers or not, 
lack the necessary essential skills to be satisfactorily employed. 
If newcomers like our student do not strengthen their essential 
skills, specifically in the areas of reading, document use and 
oral communication, they risk missing opportunities for career 
or salary advancements, or worse, being replaced by another 
worker with stronger literacy and workplace skills. Newcomers 
and other under-skilled workers must identify and improve 
weak essential skills in order to boost their productivity and  
be successful in our changing workplaces.

Adult Upgrading and Adult Basic Education courses are 
available at many post-secondary institutions and universities 
throughout BC. Essential skills courses are also offered at 
some post-secondary institutions. The Training Group at 
Douglas College, for example, has programs available in New 
Westminster, Coquitlam, Surrey and Burnaby that assess 
reading, numeracy and document use, provide individual and 
group training to strengthen foundational skills, and can also 
help students to find and keep new jobs. Essential Skills form 
the strong foundation for learning upon which newcomers 
develop new workplace literacies. Helping newcomers develop 
stronger, more successful work and life skills beyond the 
language classroom is something we can all support.

Fiona Shaw has been teaching English and working with 
newcomer students for more than 10 years. She coordinates the 
LINC and WorkPlace LINC Programs in Surrey and Coquitlam 
for the Training Group at Douglas College. 
Brandi Robb has worked as an adult educator for the past nine 
years, specializing in curriculum development and program 
instruction in English and Adult Basic Education. She currently 
works as an Essential Skills and Workplace Coach for The Training 
Group at Douglas College sites throughout the lower mainland.



1. �e ABC Life Literacy Canada promotes  
seven types of literacy. Which one of the following  
is not one of the literacies they identify?

a)   Life literacy
b)   Civic literacy
c)   Physical literacy
d)   Family literacy

2. Which of the following is not true of ESL  
Literacy Learners? �ey: 

a)  are functionally literate in their �rst language are 
attempting to learn English
b)  have 0-10 years of formal education 
c)  progress more slowly than ESL Learners 
d) require literacy-focused language classes and  
iteracy trained instructors. 

3. What percentage of immigrants to Canada  
have literacy skills below the level 3 category?

a) 30 %
b) 40 %
c) 50 %
d) 60 %

4. In the criminal justice system, o�enders are  
how many times more likely than the rest of the  
population to have literacy problems?

a) Two times
b) �ree times
c) Four times
d) Five times

5. Immigrants in BC aged 16 to 65 have higher 
average scores than the Canadian-born population  
for literacy and numeracy.

a) True
b) False

6. As a result of limited literacy skills, what  
percentage of British Columbians aged 16 to 65 
have challenges in accomplishing some daily living 
tasks including �lling out a form, comparison 
shopping and understanding instructions?

a) 35 %
b) 45 % 
c) 55 %

7. Due in part to limited numeracy skills, what 
percentage of British Columbians aged 16 to 65 
have challenges in accomplishing some daily living 
tasks, including reading a scale, using information 
on a graph, creating a budget and calculating  
dosage for children’s medicine?

a) 22%
b) 32%
c) 42%
d) 52%

8. How many years of schooling would it take to 
close the average literacy gap between newcomers 
and Canadians?

a) 3.5 years
b) 4 years
c) 4.5 years
d. 5 years

See page 26 for answers to Mindbuster Quiz8     Cultures West • Fall 2017
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Parents as Literacy Supporters in Immigrant Communities 
(IPALS) is a play-based, culturally responsive, bilingual family 
literacy program. Children develop language and literacy skills 
in English to help them prepare for school. At the same time, 
they retain their home language and culture so they can remain 
involved in their cultural community.

Parents practice English in an informal setting. They learn 
how to best support the developmentally appropriate ways of 
learning in early years and the importance of retaining and 
sharing their original language with their children. Parents get 
an opportunity to understand the Canadian education system, 
to participate in various aspects of the school community and 
to form social networks. They learn about their role as their 
child’s first teacher, and how they can teach their children in 
creative and interactive ways. 

There are 10 session topics in the IPALS program. Each 
session includes community connection time where families 
come together and share a meal or a snack. In each session, the 
parents will break into small groups to discuss a literacy topic 
with an educator and multicultural worker. During this time, 
children engage in language and literacy-rich activities with 
early childhood educators. Next, parents rejoin their children 
and participate in hands-on, play-based literacy centres. At the 
end of the session, parents debrief what they learned about the 
topic and have an opportunity to ask questions. Parents also 
take home extension activities to further support their child’s 
learning. 

“In our culture, learning was all about paper and pen. Now,  
I see learning in a very different way,” says Martha, who 
recently came to Canada as a privately sponsored refugee from 
Eritrea. Martha thinks the biggest difference IPALS made is 
that it changed her mindset. Now she knows that learning 
can happen anywhere. Every time she and her daughter Melat 
go to the mall, they do a sign scavenger hunt. Martha is very 
proud that Melat recognizes colors and signs, while making 
connections with letters and sounds. She feels that IPALS has 
also helped improve her own literacy and language skills. 

Yan Shun, who attended IPALS program after moving to 
BC, says, “My daughter has a great interest in learning after 
attending the IPALS program. She likes to read the entire take-
home book every day and play with magnetic alphabets on the 
fridge. She learned lots of English words and can now recognize 
numbers.”

PALS was first developed by Dr. Jim Anderson and Fiona 
Morrison in 1999. It is based on research on the importance 
of family, community and social contexts for learning. 
Decoda provides training for PALS and IPALS facilitators 
and, with financial support from Immigration, Refugees and 
Citizenship Canada (IRCC) and other sources, supports the 
IPALS program for immigrant and refugee families in different 
languages, including Mandarin, Cantonese, Punjabi, Farsi, 
Arabic, Vietnamese and Karen - languages spoken in lower 
Myanmar (Burma) and on the borders of Thailand.

Aliza Dhungana is currently a Program Manager at Decoda 
Literacy Solutions. She has over 15 years of experience in program 
development, early learning, comprehensive literacy program, 
gender equality and community development with UNESCO and 
various other national and international development agencies. 
Aliza brings with her a passion of joyful learning.

“Immigrant and refugee families improve their English 
language skills and maintain their first language when 
parents and kids learn together.” Dr Jim Anderson, 
University of British Columbia Professor and Researcher

Immigrant Parents as  
Literacy Supporters
Aliza Dhugana
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For Manjinder Kaur Khakh, a mother of three, having a 
volunteer tutor come to her home has helped her to obtain 
English and literacy skills. For seven months, Talita Nakagawa 
made weekly tutoring visits, and the impact of this relationship 
has been invaluable for the Khakh family. 

According to Manjinder, her tutor Talita helped her “feel 
comfortable asking questions about all kinds of things that, 
unless you know the teacher, it is difficult to ask.” Before 
having her youngest son, now 18 months, she tried to attend 
literacy classes. “I used to go to classes before having a baby, 
but the classes were like ‘he goes, she goes,’ the same as 
Kindergarten, and I would forget. So after a few months  
I stopped going.” 

When dealing with school notices for her six- and eight-year 
old daughters, Manjinder depended totally on the girls for 
translation, and sometimes she used an interpreter. When 
Manjinder’s son was born, the community nurse referred her 
to the Family Literacy Outreach program at Mount Pleasant 
Neighbourhood House.

For Manjinder, the greatest benefit of the program came when 
Talita helped her prepare for her “dream job” by expanding her 
vocabulary and building her confidence. Manjinder explains 
that working conditions at her former job were harsh, but it 
seemed to be her only option. She had to wear several coats 
to stay warm inside a chicken processing plant, and endure 
unpleasant smells along with low wages. 

Manjinder went through several job interviews before applying 
to a local Subway restaurant, where workers must speak 
English. She describes with pride how “Talita helped with 
[her] resume and taught [her] by using homemade flash cards 
about customer service, food and other terms.” All this effort 
and support led Manjinder to finally landing her first English-
speaking job. 

Learning a new language is a difficult process, and adapting to a 
new country can be overwhelming. Manjinder’s success through 
the Family Literacy Outreach program goes beyond advancing 
her literacy skills. By building a trusting relationship with her 
tutor and making strong connections to her community, she 
has developed the ability to thrive in her new home.

Blanca Salvatierra is the Literacy Outreach Coordinator and 
Community Developer at Mount Pleasant Neighbourhood House. 
She recently won the Bhayana Family Foundation Award in 
recognition for her leadership contributions to helping people  
in her community.

Family Literacy Outreach 
Builds Con�dence
Blanca Salvatierra
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We partner with other organizations like Elections BC and 
Legal Services Society to produce the content and pay for the 
additional printing and distribution. This allows us to provide 
the supplements as a bonus insert with the monthly newspaper. 
We print extra copies so that those who are not subscribers 
can access them as well. An email or phone call is all that is 
required.

Legal Services Society participated in a supplement discussing 
family violence and last spring Elections BC partnered on a 
supplement about provincial general elections. The BC Votes 
supplement was timed to inform and motivate participation 
in the May election by those eligible to vote. Learning 
about current, relevant topics motivates readers to learn new 
vocabulary and develop a deeper understanding of the topic. 
The confidence they gain helps them to participate more fully 
and appropriately.

We hope to be able to provide these supplements more 
frequently. We would be happy to hear about topics that would 
interest and inform ESL learners.

Patty Bossort is the Editor of The Westcoast Reader. She has worked 
in the field of adult literacy and beginning ESL since about 1980.

�e Westcoast Reader Produces 
Informative Supplements
Pa�y Bossort

The Westcoast Reader has been published and distributed for 
30 years. Each edition is four pages of articles – current news, 
items of information, comics, recipes, monthly events, personal 
profiles and much more. The language level is generally in the 
Canadian Language Benchmarks (CLB) Level 2 to 5 range. We 
describe the level of difficulty as ‘books’. For example, a ‘one 
book’ story is approximately CLB Level 2 to 3. We have three 
levels. 

Each article is usually from 100 to 200 words long with at least 
one photo or illustration. However, some topics are impossible 
to cover with much depth in that length of an article at that 
reading level.

Over the years we have sometimes added four-page 
supplements to the newspaper to more fully develop a topic. 
The supplements contain information about the topic in both 
text and images. Each supplement has its own set of Teachers’  
Notes. Therefore, it’s possible to work with the supplement 
separately from the newspaper. The Teachers’ Notes include a 
page of ideas, links and resources for the instructor, followed by 
three pages of exercises for learners.

We select topics for the supplements with our publication goals 
in mind, to:

• help adult new readers to improve their reading skills 
through a newspaper-style publication 

• re-write complex material into articles that new adult 
readers can easily read and understand

• provide current and relevant material for learners 
• help newcomers understand the Canadian environment 



Unpacking What It  
Takes To Learn an  
Additional Language
Ava Becker-Zayas
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TWO BELIEFS ABOUT LANGUAGE LEARNING

In general, the people who study language learning fall into 
two groups. Those who believe that language learning happens 
primarily in the brain, and those who believe that language 
learning mostly happens between people, in social interactions. 
Those in the first group tend to measure structural things 
like how many words someone might learn by a certain age 
after exposure to a certain amount of language input. Those 
who believe that language learning happens mainly in social 
interactions tend to be more concerned with the influence of 
factors that can’t really be measured, like identity, emotion and 
power. 

Both schools of thought are necessary to help us understand 
how we learn languages. For instance, social interaction 
researchers who have looked at study abroad programs have 
found that being immersed in the target language is often 
not enough for learners to achieve the level of proficiency in 
that language they hope for. How many of us who grew up in 
English-speaking Canada and studied French in school and 
may even have spent time in a French language immersion 
environment only to reach adulthood with little confidence to 
speak French? How many of us immigrated to English-speaking 
Canada more than 30 years ago and still struggle to express 
ourselves in English at times, despite having long careers in 
English-speaking environments, and perhaps even having 
children who only speak English at home? Language learning is 
not easy to measure, and it’s equally difficult to describe.

First, what do we really want to know when we ask how long it takes to learn English as an 
additional language? The person who is learning might want to know: “When will I start to feel 
like I belong here? When will I be able to make people in my new country laugh? When will people 
I meet in day-to-day situations understand me without any trouble?” The person who thinks of 
themselves as proficient in English might be wondering: “When will my new neighbour understand 
me when I’m talking to them? When will it be easy to talk and laugh with them about everyday 
things?”  The main concern for policymakers might be: “How long can my branch of government 
reasonably expect to fund newcomers’ language learning?” And language instructors might be 
asking: “What should my student be able to do with language before I can confidently graduate 
them to the next level?”

How long does it take to learn english as an additional language? 
Sometimes the simplest questions have the most complicated answers.  
While linguists, educators, and policymakers have worked together to answer 
this question and establish language learning guidelines for se�lement 
programs, their answers can only tell part of the story.
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LANGUAGE PROFICIENCY IS IN THE EAR OF THE 
BEHOLDER

When I was teaching in the Language Instruction for 
Newcomers to Canada (LINC) program, my students would 
often express concern that I could understand them but that 
others they met could not. As a result, they continually felt 
hopeless about their English, thinking that if their English 
were only “better” everyone would suddenly understand them. 
Certainly, as an English as an Additional Language (EAL) 
instructor, not only was I used to hearing English spoken in a 
variety of ways, but I was invested in understanding what my 
students were telling me. I wanted to get to know them, to 
understand their life circumstances and goals. I also understood 
that the same degree of experience and investment might not 
exist in casual day-to-day situations. However, if it were simply 
a matter of my students’ language proficiency they would 
receive the same feedback from anyone they talked to. But we 
know it doesn’t work like that. 

Some of the factors that influence how people are heard include:

• The listener’s familiarity with the way the other person 
speaks English, including word choice and pronunciation 
(which can occur between EAL speakers) 

• The listener’s beliefs about the speaker’s use of English as 
influenced by their perceptions of the speaker’s gender, 
race, ethnicity, immigration status, age, religion, sexual 
orientation etc. 

There is a lot of focus on the newcomer to learn English, 
as if learning language is a direct result of their efforts. 
The implication that some newcomers don’t want to learn 
English is, at best, misinformed. Research repeatedly shows 
that newcomers want to learn English because mastering 
English makes life a lot easier in English-speaking Canada 
and greatly opens doors for themselves and their families here. 
Some scholars are also beginning to emphasize the role and 
responsibilities of the listener, or of the other people in the 
interaction. Everyone in the interaction has to work together to 
ensure successful communication, and this means being aware 
of our beliefs not only about language, but about the people 
we’re interacting with.

So, how long does it take to learn English as an additional 
language? From our discussion, we know that the answer is 
as complex as the people involved in the answer—and people 
are very complex! Given the incredible demands placed upon 
newcomers (social, psychological, structural, economic, etc.), it 
is important to remember that they are doing the very best they 
can to feel more at home in their new language, and to achieve 
a greater sense of belonging in their new country. We can all 
help support English language learners in reaching these goals! 

Ava Becker-Zayas is a PhD candidate in the department of 
Language and Literacy Education at the University of British 
Columbia. For over a decade, she taught English as an Additional 
Language to adults in the LINC program and in university 
settings.

Adult Literacy Learners have limited abilities to read and write in 
a first language (L1)

English as a Second Language (ESL) Learners have varying 
degrees of literacy in their first language and use reading and 
writing strategies to navigate learning ESL. 

ESL Literacy Learners are not functionally literate in their 
first language, have zero to ten years of formal education (often 
interrupted by war, political unrest, famine, displacement, or 
poverty), and are attempting to learn English. These learners 
progress much slower than ESL Learners and require literacy-
focused language classes and literacy trained instructors. 

Plain Language/Clear Language is documentation that uses 
simple language, is highly visual, focuses on action, and is inclusive 
to reach all literacy levels.

Adult 
Literacy 
Learners

ESL
Literacy
Learners

ESL 
Learners
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Do assume that the person you’re speaking with is 
intelligent and has a lot to offer.

Do assume that your own biases (checked or unchecked) 
play a significant role in how you’re hearing them, and 
how you view their language abilities. 

As in any interaction, seek to understand, not to correct 
or manage someone else’s way of speaking. Language is 
one of our most intimate forms of human expression, 
which brings with it a level of vulnerability. Try to focus 
on what they’re saying, rather than how they’re saying it. 
If you are a language instructor, you might have come 
to an agreement about correction in your class, but the 
basic premise holds true. Seek to understand.

If they can’t understand you, try saying it in a different 
way, not a more forceful way.

If you can’t understand them, try a different angle. Ask 
questions that will give them an opportunity to provide 
you with the information you seek in an alternative way.

Be patient with yourself and others. Regardless of 
someone’s linguistic background, communication is 
complex and it is a constant negotiation. 

TIPS FOR SUPPORTING SOMEONE WHO IS LEARNING 
ENGLISH IN OUR EVERYDAY INTERACTIONS 

These following tips are for all speakers of English—whether English is the only language 
you speak, or whether it’s your fourth or fifth language.

 



 











 Don’t assume that because someone speaks English 
differently from you, or one of the major varieties of 
English that you’re familiar with, that they’re “learning” 
English. As a major global language, there are many 
varieties of English that you likely haven’t heard yet, and 
that are people’s first language.

Don’t assume that because you don’t understand they 
haven’t learned it yet. This may be the case, but it isn’t 
a fair assumption. Instead of language mastery or even 
proficiency many language educators are now being 
encouraged to value flexibility and variation. Focus on 
what people can communicate, rather than what you 
think they should be able to communicate based on your 
idea of what language is. 

Don’t assume they want to get rid of their accent. The 
way someone speaks carries with it their history and 
identity. When I can hear inflections of Amharic or 
Cantonese in a student’s English, it’s a powerful reminder 
of their multilingualism, and of the incredible distances 
they’ve crossed and sacrifices they made before finding 
themselves in the same room as me. It is a privilege to 
learn with them.

Don’t assume that their language skills reflect their 
effort or desire to learn. What one person is able to 
communicate after a year-long intensive language course 
will likely be quite different from what their classmates 
are able to. And more importantly, who understands 
them and in which contexts will continue to vary widely, 
which has more to do with listener experiences and 
biases than it does with a language learner’s abilities.

Don’t assume that everyone from a similar cultural, 
linguistic or educational background will learn English 
at a similar pace. Remember that we all have different 
(visible and invisible) strengths and challenges in our 
lives that affect, among other things, how we learn to 
communicate in a new language. It took me many years 
to really understand this, but once I did, I never saw 
language assessment the same way again. 
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Providing Exceptional Training and 
Resources to Better Lives

To register or for more information:      
www.ctrinstitute.com
info@ctrinstitute.com
877.353.3205 

Can’t attend in person?  Visit our website for a list of live-stream workshop dates available in 2017 & 2018.

ACHIEVE WORKSHOPS COMING TO 
BC WINTER 2017-SUMMER 2018

www.achievecentre.com        
info@achievecentre.com

877.270.9776        

WEBINARS
No matter where you live, you can easily access 
many of our workshops right from your desk. Our 
one-hour webinars offer you the opportunity to hear, 
view and engage with our trainers.

Subscribe to our MEMBER PLAN and receive 
unlimited access to all of our on-demand webinars 
as well as other resources and promotions.

Please visit our 
website for details.

 
CTRI WORKSHOPS COMING TO BC WINTER 2017-SUMMER 2018

TO REGISTER OR FOR 
MORE INFORMATION:

BORDERLINE PERSONALITY DISORDER–Understanding and Supporting
Kelowna:  December 11;  Victoria:  December 11;  Vancouver:  December 12

CRISIS RESPONSE PLANNING
Vancouver:  February 15

COGNITIVE BEHAVIOURAL THERAPY–Tools for Thinking Differently
Kelowna:  February 26;  Victoria:  February 26;  Vancouver:  February 27

RESILIENCE IN CHILDREN–Creative Strategies for Helping
Vancouver:  March 8-9 

TRAUMA–Strategies for Resolving the Impact of Post-Traumatic Stress
Vancouver:  March 12-13;  Victoria:  March 14-15  

ANXIETY–Practical Intervention Strategies
Vancouver:  April 24;  Victoria:  April 27

DEPRESSION–Practical Intervention Strategies
Vancouver:  April 25

UNDERSTANDING MENTAL HEALTH CONCERNS IN CHILDREN AND YOUTH
Victoria:  May 8;  Vancouver:  May 11

WALKING THROUGH GRIEF–Helping Others Deal with Loss
Vancouver:  May 29-30

MINDFULNESS COUNSELLING STRATEGIES–Activating Compassion and Regulation
Vancouver:  June 4-5

DE-ESCALATING POTENTIALLY VIOLENT SITUATIONS™
Kamloops:  June 19;  Victoria:  June 19:  Vancouver:  June 20

MOTIVATING CHANGE–Strategies for Approaching Resistance
Vancouver:  July 16-17

LEADERSHIP–Insights for Thinking Differently
Vancouver:  December 7 & May 24

CONFLICT RESOLUTION SKILLS
Kelowna:  December 13;  Vancouver; December 14

NAVIGATING DIFFICULT CONVERSATIONS
Vancouver:  February 13 ; Victoria:  February 15  

MINDFUL LEADERSHIP
Vancouver:  February 26

DEALING WITH DIFFICULT PEOPLE
Kamloops:  March 5;  Vancouver:  March 7;  Kelowna:  March 8;  Victoria:  March 8

MANAGEMENT AND SUPERVISION–The Crucial Skills
Kamloops:  March 12; Victoria:  March 12; Vancouver:  March 14 

COMMUNICATION–The Essential Skills
Vancouver:  April 9

COACHING STRATEGIES FOR LEADERS–Conflict, Performance, Change
Victoria:  April 24;  Vancouver:  April 26

PERSONAL WORK STYLES–Working with Differences (half-day 9 am-12 noon)
Kamloops:  May 9;  Victoria:  May 10;  Vancouver:  May 10

EMOTIONAL INTELLIGENCE
Vancouver:  June 6;  Kamloops:  June 11;  Victoria: June 11

TO REGISTER OR FOR 

RESTORATIVE JUSTICE 
FACILITATOR TRAINING

 
Vancouver:  April 10-12, 2018

Drawing on the work of Canada’s original restorative justice 
pioneers and best practices around the globe, this national 
training event will deliver the essential skills of convening 
harm-focused dialogue processes within organizational 
and educational settings. 

This special 3-day training is offered in partnership with the 
Fraser Region Community Justice Initiatives. Please visit 
our website for details.

Check out our website 
for information on our 
free monthly webinar!

www.ctrinstitute.com



18     Cultures West • Winter 2017/2018

The Options Community Services (OCS) Social Mentorship 
Program supports vulnerable newcomers with low level literacy 
skills during settlement and integration. Newcomers interact 
with volunteer mentors once a week for a minimum of three 
months. They are supported to make connections in the 
community, learn about Canadian culture, local amenities, and 
resources and practice their English language skills. Through 
interactions with their mentors, many newcomer mentees gain 
confidence and improve their communication skills.
One of our mentees, Jean Eudes, was a refugee claimant with 
an inspiring settlement journey. We have seen how much 
confidence he gained by speaking English regularly as he 
socialized with his mentor, Paolo. Thanks to Paolo’s support 
and positive encouragement, Eudes began working in the 
construction industry almost as soon as he got a work permit.

MEMBER ACHIEVEMENTS

What a Way to Build  
a Community

Social Mentorship Program

This fall, International Cooking at the Skeena Diversity Centre 
in Terrace celebrated its third birthday. Every Friday, the centre 
fills with the sound of conversation and laughter, and delicious 
smells from whatever dish is being shared that week. The menu 
changes – each week a different person prepares a dish from 
their country, or just something they enjoy, for attendees – and 
the group that gathers is never quite the same. Both newcomers 
and longstanding Terrace residents know that when Friday 
evening comes around, they can go to the centre for a family 
dinner, even if it’s with people they’ve just met.

To celebrate three years of International Cooking, Skeena 
Diversity Society created a calendar featuring simple recipes 
from around the world. Not only can people learn to make 
dishes from Poland, India and Kenya, regulars to the program 
can recognize foods they’ve eaten before and recipes their 
friends have taught them. The calendar is being sold as a 
fundraiser to offset the cost of groceries, which are provided 
for the designated cook each week. After three years of good 
company and excellent food, organizers hope International 
Cooking will continue for years to come.

Skeena Diversity Society

Options Community Services 
Immigrant Services
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MEMBER ACHIEVEMENTS

ASPIRE

Biggest Online Job Fair for  
Pre-Arrivals a Great Success

ASPIRE works with low-income families, immigrants and 
refugees who are registered with the Muslim Food Bank 
and Community Services. ASPIRE aims to empower 
families who are in need by connecting them with 
volunteer caseworkers. We provide in-depth training to 
caseworkers to help them establish a trauma-informed 
practice. This is important because most of our clients 
are refugees who have experienced some form of trauma. 
Our client base also includes children who have witnessed 
violence and have been impacted by childhood poverty. 
ASPIRE also works from a trauma-informed lens. We 
provide support that honors the dignity of each client.

We are currently working with over 600 families and have 
been successful in providing support services that nurture 
their physical as well as mental health. We have seen our 
clients progress thanks to early intervention. ASPIRE has 
successfully formed connections with various support 
agencies and developed programs that cater to the needs 
of our client group. For more information, contact aspire@
muslimfoodbank.com 

Overseas clients in ISSofBC’s In-TAC Pre-Arrival Services for New 
Immigrants were among nearly 3,000 job seekers from 80 countries who 
participated in an online job fair. More than 60 Canadian employers and 
community services took part in a two-day event held  
in September. 

The 48-hour Virtual Career Expo was the largest global online job fair 
involving individuals preparing to immigrate to Canada. It was jointly 
organized by a national partnership of immigrant-serving agencies led by 
the Ottawa Chinese Community Services Centre (OCSCC), and includes 
ISSofBC and Immigrant Services Calgary (ISC). 

In addition to connecting BC-destined immigrants to employers through 
virtual job fairs, our program staff provided clients with settlement and 
employment counselling support. This included preparing them for getting 
the most out of the virtual job fair. Participating employers from large 
and small cities across Canada offered jobs ranging from professional and 
technical to entry-level positions.

“This was a big and unprecedented effort and the outcomes exceeded our 
expectations!” says Alice Wong, program manager responsible for ISSofBC’s 
Pre-arrival Services. “Pre-arrival services save clients time and resources and 
helps them hit the ground running with confidence when they arrive.”

Muslim Food Bank and Community  
Services Society

ISSofBC

Serge Cormier, parliamentary secretary to Minister 
of Immigration, Refugees and Citizenship Ahmed 
Hussen, attends the launch of the virtual job fair  
for pre-arrival clients in Ottawa.
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On September 22, AMSSA presented the 2017 Diversity 
Awards: The Riasat Ali Khan Diversity Award, awarded to 
an outstanding member organization’s program, and the 
Service Recognition Staff Award to recognize the work and 
commitment of a member agency’s staff member. 

The Riasat Ali Khan Diversity Award was presented to 
ISSofBC for its Welcome Centre.  As the first purpose-built 
facility of its kind in the world, the ISSofBC Welcome Centre 
provides streamlined access and fully-integrated housing and 
support services for some of the most vulnerable newcomer 
individuals and families in Canada.  It sets a new international 
standard in service delivery for immigrants and refugees.

The Service Recognition Staff Award was presented to Amea 
Wilbur, Manager of Programs at Pacific Immigrant Resources 
Society. She has worked in the settlement sector for 20 years. As 
a leader, researcher and community builder, Amea is a tireless 
champion for equality, diversity and inclusion. Through the 
countless programs and projects she developed and delivered, 
she has empowered marginalized individuals and communities 
to see themselves as leaders and change makers.

Congratulations to the 2017 AMSSA Diversity Awards recipients! 
For more information about AMSSA’s Diversity Awards please visit 
www.amssa.org.Thank you to the sponsor of the 2017 AMSSA 
Diversity Awards: Eclipse Awards.

Blanca Salvatierra is a consummate community builder 
who embodies a strength-based leadership approach in her 
interactions with participants, volunteers and co-workers. 
Working from the inside out, Blanca supports people to 
visualize their role in creating change and helps them to 
identify their inner strengths to implement volunteer-lead 
activities that fill existing gaps in services. Examples of this 
work include:

• developing a mentoring program for newcomer men  
and women with foreign credentials

• connecting families and established Canadians together 
to form a multicultural cooking club that has increases 
social inclusion for participants of all ages

• supporting foreign-trained women to co-create and 
co-lead women’s support groups in Spanish and Polish 
supporting immigrant men to create a men’s group

KUDOS
AMSSA Recognizes Leaders in 
Se�lement Service Excellence

Blanca Salvatierra Wins the 
Bhayana Family Foundation 
Leadership Award

Blanca has also shared her expertise with staff at Mount 
Pleasant Neighbourhood House (MPNH) and other 
organizations through workshops on social inclusion and 
diversity, and by leading house-wide civic engagement 
initiatives. One example of such an initiative was developing 

a food literacy video, Cooking Across Cultures, with newcomer 
and Indigenous participants. All of these activities have supported 
MPNH in leading community development and engagement 
strategies, and in promoting social inclusion and greater sensitivity 
around cross-cultural and Indigenous worldviews.



Cultures West • Winter 2017/2018     21

This year, AMSSA celebrates its 40th year anniversary! From its 
inception in Vernon in the 1970s as an umbrella organization 
for BC’s multicultural agencies; to including newcomer serving 
agencies in the 1980s; from its organizational expansion 
in the 1990s and technological advances in the 2000s, 
AMSSA continues to be committed to support services for 
members and stakeholders to carry forward their work in BC’s 
communities.

AMSSA is proud to be in the position to support BC’s 
immigration and diversity sectors, and continues to look 
forward to working collaboratively with member agencies, 
stakeholders and governments in order to inform policy. 

AMSSA celebrated its 40th year anniversary at its Annual 
General Meeting on September 22, 2017 with a special 
welcome by Mike Dangeli of the Git Hayetsk Dancers;  
a screening of a crowdsourced video created by colleagues and 
friends of AMSSA; Chinese traditional music by the 
Vancouver Pursuing Dream Orchestra, and photobooth by 
imageCube; as well as delicious delicacies from Friendship 
Catering, Bakery Sate and Daniel Chocolates. The event 
was attended by AMSSA members, stakeholders as well 
as government and included an opening address from BC 
Parliamentary Secretary Ravi Kahlon. Thank you to all who 
attended AMSSA’s 40th Anniversary Annual General Meeting.

Cheers to another 40 years of success! A special thank you  
to the event sponsors: Bakery Sate and Daniel Chocolates.

AMSSA Celebrates  
It’s 40 Year Anniversary
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This may seem like a small incident, but it hit me hard. 
I’m fluent in English. I’m familiar with the area. I’m not a 
newcomer struggling with multiple barriers. I still panicked 
and felt lost in my own city. Moments like these are among the 
many reasons that brought me to work at Options Community 
Services Society.

I have been an English as a Second Language (ESL) teacher 
for eight years. I taught general English, academic preparation 
and International English Language Testing System (IELTS) 
preparation courses. Each program brought a different set of 
challenges. I’m not saying that I expected teaching literacy to be 
a smooth sailing, but I definitely didn’t expect all the difficulties 
and challenges that came with it.

When teaching literacy, a different font may throw students 
off. For example when the letter ‘a’ in one font doesn’t look like 
‘a’ they are used to. Even pictures can mean different things to 
different people. When showing a picture of a woman, students 
wonder: Is that a picture for a woman (noun) or washing 
dishes (verb) or just representing female (traditional gender role 
concept)? Which concept am I trying to teach, and which are 
they getting? 

“Are my pictures actually helping?” is a question I often ask 
myself. When they do not understand the word “question”,  
I write the symbol“?” on the board assuming that they will 
think like me and ask me questions. Then I realize that this 
symbol means nothing to some and is probably confusing 
them.

Teaching literacy is not just about teaching the alphabet, sight 
words and expressions. Many of our students are illiterate 
in their first language. They do not know the first thing 
about being a student in a classroom in Canada. Pair work, 
participation, study skills, how to learn a language and  
expected classroom behavior are not familiar to them.

Settlement and cultural barriers kick in as well. How can 
anyone start learning a language and improving if they have 
not yet settled in? They have endless doctors’ appointments and 
lab tests appointments to help them catch up with unresolved 
medical issues. Sometimes, they even face evictions and need to 
house-search in order to find a new home. As we all know, that 
is not an easy task, especially for those with large families. 

When it comes to learning English, literacy students are 
looking for specific information. If you do not teach them 
what they need today, it is hard for them to learn anything else. 
Today, they need to learn how to call a landlord or landlady 
to inform them of a leak at home. That may mean that they 
cannot focus on learning the Canadian educational system. The 
here and now is a priority in their lives. They also want tangible 
results and to measure their progress by checking off an “I can 
do” list. Telling them to “listen to more English or watch more 
English TV” is too vague.

It does not stop there. Missing their home country, their 
hometown, families and friends and how things used to be 
takes up much of their emotional capacity and prevents them 
from attending to or focusing on their daily activities. Although 
safe here in Canada, many of our literacy learners still operate 
in survival mode. The emotional baggage of our literacy 
learners can overwhelm Literacy Instructors as well. We see 
their frustrations first hand. They try and try and try without 
success. It takes them a few weeks, if not more, before they 
begin to reap benefits for their efforts. 

How many are patient enough to see the process through?  
As an instructor, it is stressful to see them try. Although 
you help as much as you can, you are unable to take away 
their sense of helplessness. At times, I doubt my skills and 
qualifications. Am I really cut out for this? Is it me? How can  
I instill resilience in them? How long before I see them 
improve? A lot of time I believe.

Why I Choose to Teach Literacy
Zahrae Al-Zaim

I was heading to a doctor’s appointment from work and found out too late that the bus I was to take had moved 
bays. I Googled the information but could not find it right away. I panicked. I knew I was going be late for my 
doctor’s appointment. Luckily, I found someone who pointed me in the right direction and I called the clinic to let 
them know that I would be late. 
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You may wonder how I manage. This may sound like a cliché 
but I feel energized when I hear or see someone who is finally 
doing well, or is on his/her way there because I have been part 
of his/her journey.

I get inspired and love hearing stories of those who have taken 
steps towards independence and confidence. For example, I 
have in my class a literacy learner who is in his twenties. He 
came to Canada in 2015 but he was living in isolation, not 
wanting to participate in language classes or other activities. 

He has severe Post Traumatic Stress Disorder (PTSD) and 
dropped out of other English classes because he was teased. An 
Options Moving Ahead Program Case Worker encouraged and 
referred him to attend our literacy class. After several weeks of 
attending classes, he began to come out from his shell, learning, 
making friends and joking with others. He is now much more 
confident, working part time and learning English despite his 
learning disability. He is motivated; his outlook on life has 
completely changed.

The determination of a mother of seven who comes to  
class every day with a baby and a toddler is absolutely mind-
blowing. She strives to learn with a baby in her lap and is 
making huge strides learning English both in class and at  
home from her children and from YouTube videos.

Another literacy learner is a Somali woman in her forties 
with very little formal education. A wife and busy mother, 
she attended classes for four years but could not retain the 
information. She was discouraged and had low self-esteem. 
She says that attending our classes helped her begin to learn 
and, more importantly, understand what she is learning. She 
can now have conversations in English with ladies at the 
grocery store for the first time since she came to Canada. Her 
confidence is growing and she is very happy about her new 
skill.

This is why I choose to teach literacy.

Zahrae Al-Zaim is a Literacy Skills Instructor with the Immigrant 
Services Community Connections Program at Options Community 
Services Society.
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In the fall of 2015, the Canadian government committed to 
bringing 25,000 Syrian refugees to Canada. By early 2016, 
more than 3,000 Syrian refugees were settled in British 
Columbia and primarily in the Lower Mainland. The Syrian 
refugees bravely faced the challenge of not only learning a 
new language and adapting to a new culture but also dealing 
with basic needs such as housing, employment, healthcare and 
schools for their families.

Many members of BC TEAL, the provincial English language 
teachers association, wanted to volunteer to support the Syrian 
refugees. As a profession, English language teachers are in 
the unique position of being able to volunteer their language 
teaching expertise and experience and make a real difference
In January 2016, the BC TEAL Board agreed to establish a 
community-based partnership with the agencies, organizations, 
churches and sponsors serving refugees in the Lower Mainland. 
The result was the BC TEAL Refugee Project, a community-
based partnership established to allow BC TEAL members to 
offer free English language instruction to refugees unable to 
gain entry into government-funded English classes.

The more than100 teachers who volunteered were amazing. 
Each teacher committed to volunteering to teach a minimum 
of 12 weeks for a minimum of three hours per week. But 
as always - the teachers gave so much more than just free 

English language lessons while at the same time building new 
friendships and becoming more aware of other cultures. 
All teaching and learning resources were donated through the 
generosity of local language schools and teachers. This was 
necessary because the project operated with little or no budget. 
To further assist both learners and teachers a free open-access 
website was developed to provide free resources/ideas for 
teaching refugees.

A sponsor wrote to one of the teachers, Marti Sevier, “As you 
know, language barriers when moving to a new country can be 
extremely challenging and intimidating. Your expertise not only 
helps this family with their English, but also provides much 
needed confidence to face the challenges ahead.”

Jennifer Pearson Terell has been involved in teaching English 
to speakers of other language as a teacher, teacher trainer and 
administrator since 1973. She is the TEAL Charitable Foundation 
(TCF) Chair and sits on the BC TEAL Board. Jennifer is a 
Lifetime Member of BC TEAL and (Teachers of English as a 
Second Language) TESL Canada and currently is a teacher trainer 
at ISSofBC.

BC TEAL Volunteers O�er Refugees  
Free Language Instruction
Jennifer Pearson Terell
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Learn with a Friend 
For adults who want to learn one-on-one. Our friendly tutors 
teach reading, writing, listening and speaking, based on 
individual needs.

Totally New to Computers 
Beginner classes on how to use a computer mouse, keyboard, 
email, and search the internet. This program is also available in 
Punjabi.

ESL Conversation classes 
For English learners of all levels, this program is a fun, friendly 
way to practice English speaking skills.

ESL Book Clubs 
For adults who want to practice reading English, make friends 
and learn about other cultures. We also have a Punjabi Book 
Club focusing on Punjabi literature.

Library Champions program 
For adults over 19 who are not Canadian citizens. In this 
unique program we train newcomers to raise awareness about 
resources in libraries and at the City of Surrey, and do outreach 
to others in their ethnic communities. In return the trainees, 
called library champions, receive a certificate and references for 
jobs.

Children’s Story Times 
For babies, preschoolers and school-aged kids. Staff use stories, 
rhymes, songs and performances to instill a love of reading 
and oral storytelling in youngsters and their parents and care-
givers. Staff can guide parents on how to continue the practice 
of storytelling at home. Storytime is also available in Arabic, 
French and Spanish.

Dog Tales
A fun program for kids over the age of six who want to practice 
their reading skills. They read aloud to a calm and cuddly 
trained dog.

Dual-language books 
Books that are simple to read, written in both English and 
another language including Arabic, Chinese, Korean, Spanish 
and Somali. These books provide a great way to learn English 
and/or another language for kids and adults.

ESL Materials to help learn English and prepare for English 
exams such as International English Language Testing System 
(IELTS) and Canadian English Language Proficiency Index 
Program (CELPIP). 

World Languages Materials books, magazines, newspapers 
and DVDs in many languages to keep newcomers connected to 
their heritage.

Surrey Libraries Proudly Support  
Newcomer Literacy 
Ravi Basi

For more information visit libraries in Surrey or contact Ravi Basi, 
Manager of Multicultural Services at Surrey Libraries - rkbasi@
surrey.ca or 604-598-7411.

In addition, our dedicated multilingual staff can arrange to 
bring some programs and resources to community agencies  
and groups that serve newcomers.

Basic literacy skills include the ability to read, write and type on a 
keyboard. Literacy is an essential building block of a productive, 
successful and vibrant society. At Surrey Libraries, literacy is a core 
value.

More than 40 per cent of Surrey residents are immigrants who bring 
diverse skills and energy to our community and economy. Many 
however, may need help with core literacy skills. At Surrey Libraries 
we have a range of programs and resources that help newcomers build 
and support literacy skills. These programs include: 
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1. �e ABC Life Literacy Canada promotes seven types  
of literacy. Which one of the following is not one of the literacies  
they identify?

 c. Physical literacy

2. Which of the following is not true of ESL Literacy Learners? 
�ey:

 a. are functionally literate in their �rst language are  
 attempting to learn English

3. What percentage of immigrants to Canada have literacy skills 
below the level 3 category?

 d. 60 %

4. In the criminal justice system, o�enders are how many times 
more likely than the rest of the population to have literacy  
problems?

 b. �ree times

5. Immigrants in BC aged 16 to 65 have higher average scores 
than the Canadian-born population for literacy and numeracy.

 b. False

6. As a result of limited literacy skills, what percentage of British 
Columbians aged 16 to 65 have challenges in accomplishing 
some daily living tasks including �lling out a form, comparison 
shopping and understanding instructions?

 b. 45 % 

7. As a result of limited numeracy skills, what percentage  
of British Columbians aged 16 to 65 have challenges  
in accomplishing some daily living tasks, including reading  
a scale, using information on a graph, creating a budget and 
calculating dosage  
for children’s medicine?

 d. 52%

8. How many years of schooling would it take to close the aver-
age literacy gap between newcomers and Canadians?

 a. 3.5 years

Answers



Cultures West • Winter 2017/2018     27

POST SCRIPT:

Multicultural Early Childhood Development
Courtesy of S.U.C.C.E.S.S.

S.U.C.C.E.S.S. believes that immigrant parents of young 
children (0-6 years old) should have access to culturally 
appropriate Early Childhood Development (ECD) resources to 
help build the foundation of their children’s development.

This project provides services for families with children ages 
0-6 who reside in the Tri-cities area and are primarily from 
three different ethnic communities: Korean, Farsi and Chinese.

Professional staff

Our staff in the Multicultural Early Childhood Development 
program hold university degrees in Family and Childhood 
Development, Counselling Psychology, Social Work, Family 
Studies, and Psychology. We ensure our staff members maintain 
ongoing development and training to keep their knowledge 
up-to-date. We practice high standards of professional conduct 
and maintain strict confidentiality for all clients except when 
there is a court order, incidence of child abuse and/or danger 
to self or others. In addition, the program is planned and 
implemented under the guidance of an Advisory Committee 
comprised of major early childhood development service 
providers in the Tri-cities area.

Objectives of the program are to:

• increase parents’ awareness of the importance of early 
childhood development,

• inform families about existing early childhood 
development resources and services, and

• assist parents to utilize available services.

We provide a variety of services:

• Consultation and support to service providers. This 
activity is to increase the cultural competence of service 
providers through consultation and training.

• Bridging services. This service provides practical support 
to parents in accessing early childhood development 
services in the Tri-cities area.

• Nobody’s Perfect Parenting Program (available in 

Chinese, Korean, and Farsi). This Program is an 
8-session preventive parenting education and support 
program which intends to improve parents’ capabilities 
to maintain and promote the health of their preschool 
children. It assists parents to develop the knowledge, skills 
and self-confidence that are so essential to child-raising. 
Equally important, it encourages the development of 
support networks among families and friends.

• Parent-Child Mother-Goose Program (available in 
Chinese). This Program is an 8-week class, meeting for 
a magical afternoon of lyrics and lullabies, which are 
full of affection, inflection, finger plays, bounces and 
tickles. The program uses no books, bland name, toys, 
puppets or music; just you, and your child with other 
parents and children, learning through repetition, various 
songs, rhymes and stories in a comfortable environment. 
Snacks will be provided and childminding is available for 
siblings.

• Parenting Club/Support Group (available in Chinese, and 
Korean). Parents get together for sharing, discussion and 
workshops on topics like child safety, child development, 
discipline and etc. Snack and child care will be provided.

• Family Support and Resources Referral (available in 
Chinese). This service is an information giving service 
and it helps clients connect with other parents and 
resources in the community.

Referrals

Individuals or families can refer themselves or be referred by 
other agencies or ministries. For enquiry and referrals, visit 
http://successbc.ca/eng/services.

This project is funded by the Ministry of Children and Family 
Development and United Way (Success By 6), and serves the 
communities of Anmore, Belcarra, Coquitlam, Port Coquitlam 
and Port Moody.
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MEMBERS

Provincial
Association of BC TEAL

BC Teachers Federation – Social Justice 
Program (BCTF - SJP)

Canadian Mental Health Association 
(CMHA) - BC Division

Immigrant Employment Council of BC 
(IEC-BC)

Legal Services Society of BC (LSS)

Mennonite Central Committee British 
Columbia (MCC BC)

SCOUTS Canada

Society of Translators and Interpreters  
of BC (STIBC)

Tenant Resource & Advisory Centre 
(TRAC)

North
Fort St. John Literacy Society

Hecate Strait Employment Development 
Society

Immigrant & Multicultural Services 
Society (IMSS)

Multicultural Heritage Society of  
Prince George 

North Coast Immigrant and  
Multicultural Services Society(NCIMSS)

Skeena Diversity Society

Terrace & District Multicultural  
Association (TDMA)

Vancouver Island
Central Vancouver Island Multicultural 
Society (CVIMS)

Cowichan Intercultural Society (CIS)

Dialogue and Resolution Services Society

Inter-Cultural Association of Greater 
Victoria (ICA)

Multicultural & Immigrant Services 
Association of North Vancouver Island 
(MISA)

Victoria Immigrant and Refugee Centre 
Society (VIRCS)

Fraser Valley
Abbotsford Community Services (ACS)

Chilliwack Community Services (CCS)

DIVERSEcity Community Resources 
Society (DCRS)

Family Educcation and Support Centre

Langley Community Services 
Society (LCSS)

Mission Community Services Society 
(MCSS)

Muslim Food Bank & Community 
Services

Options Community Services Society

Progressive Intercultural Community 
Services Society (PICS)

Umoja Operation Compassion Society

Interior
Kamloops Cariboo Regional Immigrant 
Society (KIS)

Kamloops Multicultural Society

KCR Community Resources

Shuswap Settlement Services Society

South Okanagan Immigrant and  
Community Services (SOICS)

Vernon & District Immigrant &  
Community Services Society (VDICSS)

Lower Mainland
Association of Neighbourhood Houses 
BC (ANHBC)

Burnaby Family Life

CHIMO Community Services

Collingwood Neighbourhood House 
(CNH)

Family Services of Greater Vancouver 
(FSGV)

Family Services of the North Shore 
(FSNS)

ISSofBC 

Inland Refugee Society of BC (IRS)

Lower Mainland continued
Jewish Family Service Agency (JFSA)

Kinbrace Community Society

Kiwassa Neighbourhood Services  
Association

Little Mountain Neighbourhood House 
Society (LMNHS)

Mothers Matter Centre (HIPPY Canada)

Multilingual Orientation Service  
Association for Immigrant Communities 
(MOSAIC))

Multicultural Helping House Society 
(MHHS)

Multifaith Action Society of BC

North Shore Multicultural Society 
(NSMS)

Pacific Community Resources Society 
(PCRS)

Pacific Immigrant Resources Society 
(PIRS)

REACH Multicultural Family Centre

Richmond Multicultural Community 
Services (RMCS)

Richmond Youth Service Agency

Ridge Meadows Multicultural Society

Settlement Orientation Services (SOS)

South Vancouver Neighbourhood House 
(SVNH)

S.U.C.C.E.S.S.

Vancouver & Lower Mainland 
Multicultural Family Support Services 
Society (VLMFSS)

Westcoast Child Care Resource Centre

Westcoast Family Centres Society (WFC)

YMCA of Greater Vancouver

YWCA

42308018


