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Message from the
President

emographers and other experts suggest thaigriCesasia's
immigration numbers is one way to solvebtamnmbour
country's declining growth rate. "ere's pispuar adage
that advises @Children are our future° If weweresider
both these mind-sets, it places a double ontssemsue that immigrant
children and youth have the tools and supporig! thelp them to
succeed. Canada’s future may well depend on this.

Newcomer children and youth are  children and youth faceReadgersonal
among the most vulnerable individuals perspectives from youth on successful
in our society. When those newcomers initiatives to help peerbuild connections
have a !rst language that is not English @nd enjoy a smoother integration process.
French, or are refugees this adds anothéBe encouraged by a report which con!rms
layer of complexity to their situation.  thatrefugee youth dont typically join

Newcomer AMSSA and member agencies are strorgangsand a heartwarming story that
children advocates for this group of immigrants. details how ort@igh school is literally
Now, we're sharing what we've learned paving the way for immigrant students
and youth about the challenges, opportunities and to thrive.
other realities facing newcomer children  Readers who are a@idltures Wefsins
are among and youth. will notice that we're sporting a fresh look
the most Our feature stories in this edition of to re%ect AMSSAs new brand. Despite
Cultures Wespvetrends in newcomer  the facelift, our regular departments are
vulnerable children, howincreasing cultural still intact. Find out how much you know
capacity in educatorkelps refugee about newcomer issues withilired
individuals in students succeentique approaches Buster Quiz celebrate AMSSvember
. in Early Childhood Educatiorand the  Achievementand check out additional
our soclety. ettect obi-cultural identity on students' information about newcomer children and
ability to integrateinto the school systemyouth undeResourceOur closindPost
$roughout the magazine, you'l Scriptarticle revisits the topic of Human

see stories that complement the featuregra&cking that we covered in the previous
* all intended to help readers view the Cultures Wesith an encouraging status
issue from diverse perspectives. Learn report.

more about family dynamics daav On behalf of AMSSA, | hope that

a child's role in the family can change you !nd the stories we present inspiring,
after immigrating to Canada, as well as enlightening and perhaps even provocative.
the manychallenges that newcomer Carol Wutzke, President
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Newcomer families experience changin:
family dynamics

Excerpt from AMSSA Newcomer Children Information Exchange (ANCIE) Bulletin , February 2011
efore we can begin to talk aboustress in families, and a number of factoiGulture

newcomer children, we must may a#ect the process, such as: Newcomer families need to manoeuvre
onsider family dynamics. tlanguage/communication between two cultures. Parenting styles or
ach family is unique, and a tlack of recognition of parents' expectations may be di#erent, and they
number of di#erent factors in%uence a  professional credentials may have di&culty adapting or blending
child's overall development, including tlong work hours the good from both cultures.
family structure, culture, values, beliefs, tlack of a#ordable child care, especially While a child's right to play a role
language, health, education and location. for parents working night shifts in decision-making is acceptable in
After arrival to Canada, family dynamics t poverty Canadian culture, it may not be as readily

may shift or evolve in unexpected ways tseparation from extended friends  accepted in other cultures. Children may
from what they were before immigration  t discrimination or misunderstandings be considered recipients? in the family
to Canada. It may be di&cult to cope in about cultural norms (e.g. attitudes orrather than leaders or decision-makers.

a new environment due to lack of family  approaches to discipline) Newcomer parents may also worry

or social networks, especially for those  tburnout or isolation that their children will lose the cultural
coming from community-centred cultures. t speed of integration. traditions of their birth countries if they
Se"lement process integrate @oo much® into Canadian

society. However, exposure to di#erent
cultures enables children to develop bi-
culturally or multiculturally, allowing them
to operate in two or more cultures.

Atfter the 2honeymoon® phase of
immigration is over, the reality of a new
country sinks in. $e process can cause




For example, a child may act in one
way at school and another way at home,
integrating expectations of their families,
school and friends.

Grandparents in parenting roles

For many newcomer families, grandparents
typically act as the primary caregiver while
parents work. $ere is often inconsistency
between the parenting styles of parents
and grandparents. Grandparents also have
to deal with their own increasing physical
demands as they grow older. Supports

are often available to parents, but few

are available for grandparents who play
primary caregiver roles.

Role reversal/power shi#

A large number of immigrants and
refugees are not %uent in English,

and therefore have di&culty accessing
mainstream information. Some newcomer
parents are not even literate in their
mother tongue. Newcomer children have
the opportunity to learn English, literacy
skills and Canadian customs when they
enter the school system, and often develop
English language skills faster than their
parents. $is can lead to shifts in family
power dynamics, as children may become
the translator for daily communication in
stores, with schools or during community
activities. Children may even be placed in
di&cult or inappropriate situations, such
as translating for doctors, government
o&cials or legal services.

As newcomer children receive
information about Canadian culture,
policies and services through schools, they
often have a better understanding of them
than their parents. Some children use this
information to increase their power in
their relationships with their families. For
example, they may misinform their parents
about homework or report cards, or they
may even threaten to call the police or
child protection if their parents choose to
discipline them or refuse to give them what
they want. Shifts in power dynamics can
put strain on relationships between parents
and children, as the role of the parent
changes from authority !gure to dependent.

Reprinted with permission froAMSSA Newcomer Children Information
Exchange (ANCIE) Bullgkigbruary 2011.
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Among recent immigrant
family income is less t
families. How much
a) 35;
b) 42;
c) 56;
d) 61;
2n who aend school are
Newcomers, es ) tudents.

European coun )
of physical heal
Canada, compa
Once in Canada
a) remains about
b) improves consideé ¢ int.

c) tends to decline ov ly below grade level
pt tasks

true for preliterate

Between 2004 and 200
refugees was under the @

a) 20; ver municipalities,
b) 24; a majority of the
c) 30;

d) 34,

In structuring culturally appro

for immigrant children and the

which of the following is not r

service providers?

a) discussing similarities befg
dilerences

b) adapting programs to respect various holidays
and accommodate practices such as food
restrictions

¢) evaluating a child's development based on his/her
language abilities or behaviour

d) being open to learning from newcomer parents,
as they know their children and cultures best

Answers on page 26
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he harsh winter was gradually

thawing out when Ronald

arrived in VVancouver to start

a new job with a technology
company. His work permit allowed his
family to join him from Guyana, and
a few months later his wife Sharon and
eight year old son Kyle did just that.
While Ron adjusted to the Canadian
corporate culture, Kyle started school in
New Westminster and Sharon found a
settlement agency that helped her learn
more about life in Canada.

Kyle is one of some *+,+01 temporary
foreign children who arrived in BC in . , .
. Immigrant child and temporary resident

2++3. Whether children come to Canada child arrivals to BC, 2009
as dependants of immigrants or come %BUB 4PVSDF $JUJ[FOTIJQ BOE *NNJH:
to study, they may face challenges in Canada, #ow or entries
integrating into Canadian society. For
example, language could be a barrier for
them to integrate into society. Immigrant
child arrivals to BC have lower o&cial
language ability than the national average:-

New immigrant child arrivals to BC
BC welcomes approximately 4+,+++ ne
immigrants each year, and approximatel
one in !ve are children, which is
comparable with the national share.

< <

Be_tvveen 2++1i_2++3’ most of the 5,3++ Immmigrant Child and Temporary Resident Childreivais to BC, 2000 + 2009
children who arrived came as dependents

under the Economic immigration class.
Other children came to BC as
International Students, Humanitarian
Cases and Other Temporary Residents.
Between 2++1 and 2++3, approximately
. . Top 5 source countries for international
62,+++ te_mporary reS|dent§ arrived student children in BC (2009)
annually in BC and approximately 1,3++ %BUB 4PVSDF $JUJ[FOTIJQ BOE
were children. A large proportion of Immigration Canada, stock on
. . . %FDFNCFS TU
temporary resident children arrived as
International Students.



Temporary resident children in BC
In 2++3, there were *42,104 temporary

residents in BC and 5.+7 of them were
“thel’ children come children like Kyle. Of the temporary
resident children, 087 were International
to Canada as dependants Students, 8*7 Other Temporary
) ) Residents and 07 Humanitarian
of immigrants or come Population.
to study, they may face International student children
In 2++3, there were 11,1+6 International
challenges in integ rating Students in BC and **7 of them were
) ) children, which was higher than the
into Canadian S” national average of 67. $e number of
International Student children in BC

doubled in the ten years since 2+++ from
8,**5t0 0,8+4 in 2++3.

International Student children came
from over 6+ countries but two-thirds
were from South Korea. $e top !ve
source countries were South Korea (047),
United Kingdom (17), Taiwan (87),
Mexico (87), and the United States (87).

Other Temporary Resident Children

In 2++3, 207 of the Other Temporary
Residents in BC were children, which was
slightly lower than the national average.
$e 8,*+2 Other Temporary Resident
children in BC has increased !ve-fold
between 2+++ and 2++3.

Children accounted for 1,084 of the
Humanitarian cases in BC in 2++3. All
of the BC Humanitarian child cases were
Refugee Claimants.

Canada uses the country of last
permanent residence to determine the
source countries for International Students
or Immigrants. For Humanitarian cases
the country of citizenship more accurately
re%ects source country as some refugee
claimants transit through another country
before entering Canada. In 2++3 by
country of citizenship, Mexico was the top
source country for Humanitarian children
to BC at 857 followed by the United
States (*47), Hungary (37), Afghanistan
(87) and Colombia (87).

Reprinted with permission from Policy
%FDJTJPO 4VQQPSU #SBOD
of Regional Economic and Skills
%FWFMPQNFOU 'PS NPSF JC
wwwWelcomeBC.ca/facts_and_trends
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Excerpt form the report  Students from Refugee Backgrounds: A guide for Teachers and Schools

any cultures in the children's introduction to school life assist with information and support in
world are represented  and early relationship building may takeunderstanding the emotional needs of
in the population of place in the classroom with the supportthe student and can assist with referral
British Columbia. In of the teacher, other school sta”, and to youth mental health services and

each cultural group, traditional beliefs, peers. It is important to recognize that other community support agencies.
values, and customs may be retained taeachers may not have all the necessary #e ESL specialist teachers, along

varying degrees by di"erent individuals.training to help the child deal with with classroom teachers, can play
Factors such as social class, religion, traumatic experiences. To best supportsigni%cant roles in helping refugee
level of education, and rural or children and youth learn
urban region of origin in the home English, adjust to a new way
country contribute to di"erences of life in a new country, and
within immigrant groups. #ese achieve success in school. As
factors induence: well, settlement workers o"er
tthe beliefs of the student and information and support services
the student's family about to immigrant students and their
teaching and learning families, helping to smooth their
ttheir expectations of teachers transition into a new school and
and school sta" community. Integration support
ttheir willingness to seek help. teachers can provide classroom

teachers with teaching strategies,
behaviour management support,
and assistance with adaptation
and modi%ocation of materials.

It is important for school

While learning the English
language is essential, children and
youth from refugee backgrounds
have additional needs that may
impact their ability to bene%t

from our school system. Coming sta” to be presented with
to a new country and adjusting professional development and
to a new way of life can be di&cult and the child, teachers should be one part dh-service opportunities geared toward

a team made up of various professionalsnderstanding and addressing the

t the principal unique needs of immigrants from
counsellors and/or other student refugee backgrounds. Local immigrant
support sta# who may be accessed and refugee-serving agencies have
through the district's support servicesexpertise that may help
department, school administrators, or ~ When working toward the goal of

frightening. Older immigrant youth
may be particularly challenged by
starting life in a new country. #e %rst
year or two are very important. Schools
can smooth the adjustment process

by providing suitable services and

programs for these students. School sta” exist.ing school based teams providing specialized and additional
have the opportunity to make positive t English as a Second Language (ESL}ervices to students from refugee .
%rst impressions on families and set up teachers backgrounds, educators should keep in
students for early success. t settlement workers mind that the majority will eventually
tintegration support teachers. integrate into grade-level classes.

Roles of school sta% o _
Teachers can begin to have a positive P fincipals have a leadership role
impact as soon as children and youth t© Play, ensuring that students are
with refugee experience arrive by provided with the support they need

establishing and maintaining a positive,2nd that the school is a welcoming
welcoming climate. Much of the place for all students. Counsellors can

When integrated, they will follow the
prescribed curriculum of the Ministry of
Education, and they will be expected to
perform to the same standards as their
English-speaking peers.



G&ipals have a leadership role to play, ensuring that students are provided witl

the support they need and that the school is a welcoming place f”tudents.

Key points to consider

Many children and youth from refugee

backgrounds were born and/or raised in

refugee camps and have had little or no
O MAUSE RO BIIRG. Gayl need extensive

orientation. $ere are a number of things

avertgkedrpauantgd thgt may be foreign

for these students. $e starting point for
8r|’qaycpg %_[Lfranriamental as coping
Wlt e expectatlons of performing a
tgstt{ ‘]olr%b'\éhavmg ina se way. Below are
examples of things with which children
ML) duth from refugee backgrounds may
be unfamiliar. School sta# may need to
F hgllyand rRedtor students so the students
windersiand png pesgnperccustomed to
eseENiPRsT U B
B Bﬁis&@ Nerghyamerican bathroom
p o JFHIG%

topenlng and closmg doors
twaiting in line
t waiting one's turn
t sitting still
O Jt$ReBKINg DIFe @asBITAL a time
B N HaYirginage vpeyor long periods

f tim
o mtgtily@e%imscg%léor.}oﬂg periods of
time

t understanding common non-verbal
cues

trecognizing the letters of the alphabet
in any language

t recognizing that information in English

is organized left to right, top to bottom
&is article is an excerpt from the 2009 rep&tudents from Refugee Backgrounds: t holding a writing instrument

" (VJEF GPS 5FBDIFad repinted 4t geiigdion from British Coliamb tusing a book; copying passages from an
Ministry of Education. To read the full report vahiiecludes understanding the refugee original source

experience, emotional considerations, how to miaksrooms more welcoming and tusing technology, such as cell phones
available resources, see www.bced.gov.bc.céileg¥es teachers_guide.pdf and computers

t understanding the concept of
mathematics
taccomplishing simple arithmetic.
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by Dr. Yaya de Andrade

ntegration is a multi-faceted responseeir new context, others feel out of place, In Canada children and youth at

that involves one's ability to cope  and others deny their losses and di&culteshool have counsellors and multicultural

with unfamiliarity, challenges, and for a long time. workers who speak their language. $ese

losses. Itis also a process that forces If youte in the role of assisting workers can use a variety of creative
people to see how they can improve anchewcomers in any capacity, its important methods. For example, after the tsunami in
change. Newcomers learn about resourdkat you talk openly and honestly about théSri Lanka, | was working with a child who
available to them, and meet people whochallenges of integrating to a new life and had lost his siblings, a parent, and many
assist them to adjust to a routine (schoolspeaking a new language. Encourage thefriénds. He told me that he wanted to do
work), and to aspects of life in their new enjoy whatever activities they can. Be patisatnething that he remembered as a being
community (language, sites, rules). $ereand remember that grief and feeling #oreidah, and | was able to make him a kite.
are no dnormal® ways to integrate, and in even within their home is di&cult. Be Being able to facilitate the joy of
there are many ways to help newcomersaware of triggers. Be curious about the skillgppiness with a simple act is the most
especially children and youth. and abilities they bring and can share.  rewarding gift you can give to someone

Depending on age and maturity, $ere is no right or wrong way to who does not feel at home.

children will be excited with new integrate into a community. It is a myth Dr. Yaya de Andrade participates in
surroundings. $ey will feel welcome at that newcomers must feel at home withimultidisciplinary projects locally and
school and enjoy meeting new people. a given period of time. Some may put orabroad. She enjoys meeting and working
$eir parents may be overwhelmed with a brave front and say that all is 'ne, that collaboratively with people from diverse
the many opportunities their children  they understand everyone. However, bekthnicities and %elds of work, directly
have. While some newcomers Ind it  able to share concerns makes it much assisting them, training and coordinating
challenging to cope with the demands ofeasier for them to integrate. services a<er traumatic events.
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Membe Ach

Society for Intercultural Education, Training

Kamloops Immigrant Services

Rural Community Outreach Service
Ten rural communities in the Kamloops area anmingco
linked through a rural community outreach sehadeést
intended to raise diversity awareness. $rougtitetive of
the Welcoming and Inclusive Communities and Waskpla
Program, each of the communities will managewreiveb
page on www.welcomethompsonnicola.com.

$e rural outreach service is built on the knoveedg
that immigrants face unique challenges with negptmt
rural communities. Its goal is to inform ruratleess of the
opportunities and benelts of welcoming newcoegagitess
of their origin. As community awareness incrpagespating
communities are expected to provide a welcomiosphiene
when encouraging newcomers to relocate to rimgkset
Kamloops Immigrant Services hopes that throughtteach
service, rural areas will see the actual beimethigrant
comers settling in their community.
in part through a Community Gaming Graet, th
ce myths about immigrants andiiege
tive about immigration issues.
please contact Paul Lagace at
immigrantservices.ca/.

thel”n.

and ResearclBIKTAR BC)
Networking and Informational Events with an

Intercultural Focus

SIETAR BC's primary goal is to support a trulysine
multicultural society by promoting cooperativesatiens and
e#ective communication among peoples of divituses;uaces
and ethnic groups.

SIETAR BC regularly hosts public sessions that both
piqgue members' interest and share knowledgeh®peaist
year members learned about documentary !Imdentityi
tool, had dialogues with refugees, networkedwaéthaind
international interculturalists, and met aborigirists who use
their art to connect to each other and the envaainm

Each of the events stimulated discussion ancegrinsijht
into how a diverse community can come togethepltwes
issues and face challenges. Best of all, théagnggnitsiembers
how to push past their comfort zones to sucgeissfidl
connections within their communities and netwarkshelped
them to promote cooperative interaction and concatiom.

For more information about SIETAR BC and detailstab
their Annual General Meeting in January 2+*2 eplisis
www.sietar.bc.ca/.

“1 of the events stimulated discussion
and provided insight into how a
diverse community can come together

to explore issues and face cf”ges.

Vernon and District Immigrant Services
Society(vDISS)

Inter-Faith Bridging Project

$e Inter-Faith Bridging Project provides a unigaé safe space
to discuss di#erent faiths. $is past Novembezp&imunity.
members participated in a workshop to leafn abmgdue

al residents of thgrom Dr. Joanna Ashworth, a former director aiglial at

SFU. Inter-faith facilitators who received dialmgunng in

ts of We|C0mIngNovember will lead faith-based art warkshopsinefg

Workshops may include drumming, jorayer shawhkgiti
music, dancing, woodcarving, meditation, stangtelic

tors belong to di#erent fesinsh as First

ha'i, Hindu, Muslim, @fdistian.
are the 2FaithQ=foths and
Health Fair aRatd.uck
roject is funded&oybraceBC
elopment and Minister

ism.
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levements

South Okanagan Immigrant & Community

Servicegsolcs)
Settlement Worker in Schools (SWIS) Program Brings

Cultures Together

School District <18 is located in rural, agri@il&outh
Okanagan Similkameen and is a wonderful mix agiadr
European pioneer families and immigrants mosilyttieo
Punjab region of India.

$e district's SWIS program is starting ieersity Quilt
project in elementary schools to increase cuftdeaktanding
and respect for diversity. Working with Double @t€)s, a
local quilting group, the project will develop kicaliuralism,
diversity and anti-racism lesson plan aimeddibgulidges
and connections.

$e Diversity Quilproject asks students to consider what
makes them di#erent and unique from others, anthbee
di#erences help to create more interesting aawl \dlassrooms
and communities.

Each student will work with volunteers from thee®li
Double O Quilters and will produce their ddersityQuilt
square, based on their cultural identities amddibas around
how diversity produces a more interesting commndg the
individual squares are completed, students iltagether to
decide how their quilt will be assembled andydidptatheir
communities.

Se"lement Orientation Services)

READY
Refugee claimants who are getting ready to hatedheag
can now access a resource to help calm thejt SeXREADY
committee is made up of participants from Kinlgzdsbury
Community Services), SOS and a refugee lawysgraadn
collaboration with the Immigration = Refugee B@&B).

During the tour, a Tribunal O&cer from the IRBksa
participants through the steps in a hearing,rexplaat will
happen and answers questions. Kinbrace or S@8peg
to guide participants through the preparation rsutes
sta# interpreters are on hand. Claimants als@ i@ @g
step-by-step guide.

Like 0+7 of claimants, one SOS client was ¢
situation. By taking the tour, she gained enoun
to represent herself at the hearing without &
accepted.

$is year READY received a grant from
Foundation to prepare a new guide in !ve
the changes resulting from Refugee Refg
program will present ten workshops for f
is in tandem with a University of Ottawa
understand the new *1-day interview p

For information on READY, contac
or ready@kinbrace.ca.
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Women Against Violence Against Women
(WAVAW)

Raise It Udgnstructional Framework

WAVAW'sRaise It Uyouth Program will soon be in a high -
school near yoRaise It U an innovative violence
program that educates young people abg
violence and empowers them to 2
community. $e program prgQ
dupCstanders and not 2
up when they seeg

66 program provides

youth with the tools to
be "up' standers and

not “by' stan”



lce 2++5, there has been a general increageef ser
models for British Columbia's rapidly increasing
migrant and refugee child population and, in
articular, an increase of Early Childhood Edocatio
(ECE) programs. $ese programs are partially ansesfmwthe
nuanced issues faced by immigrant and refugesnciniid their
families.

While there is a range of innovative approachesdets of
ECE programs, they are largely unaccounted for exitsting
reviews of ECE programming. To !ll this gap, $e iafibn of
Multicultural Societies and Service Agencies GABISSA) in
partnership with the University of British Coluncinidertook
a research study to capture the "Promising Bratitt€E
programs for immigrant and refugee children.

Drawing on the perspectives of Early ChildhoodhEoluic
(ECE) coordinators, managers and educators waeitking
immigrant and refugee children and their fanméssarch
Indings highlight the key themes facing practitiosied the
populations they work with in British Columbiangshe
terminology Promising Practices, the Inal reppitiies the
unique approaches that they take to succesbiel dlaeir
program goals.

$e Promising Practices and accompanying themes are
divided into two sections + Promising Practicesfuagers
and coordinators and Promising Practices for @dusthile
the report provides useful information on “wrekely themes
and promising practices are in ECE with immignahtedugee
populations, it is not intended to guide the readbow' to
execute the promising practice. It does o#ell seggestions
on how those committed to ECE with immigrant afugjee
children and their families can use it as a cfefis
document can:

t CF BDDFTTFE PO BO BT OFFRESOBTJNIJU R

t BTTITU XPSLFST JO JEROBJISZRIEH Wik MN& Te@KFTFOU JO

practice and learn about the Promising Practregstion to
that theme

t TFSWF BT B TUBSUJOH Q@BIXOWI BN
that are present in their program and that theyvauatyto
improve upon as a team

t DPNQMJNFOU FYJTUJOH USBJOJOH GPS

IB\Mng(qgeSsBrE%of tr@ 'lgey]!gdli_ngsgnd reconatiamslof

the report.

t CF VTFE XJUIJO &%$& UFBNH XIBUBFOUJGZ TVDDFTTFT BO

Promising Practice looks like in their ECE context






eonology is a unique (Facebook, Twitter, and YouTube). In theskn addition, there have been ten parent

welcoming and inclusive venues, youth have a space to connect wigbrkshops, six teacher's workshops, a

program for youth. It dissects each other and with youth workers to getforum for the North Shore Youth Front

how discrimination a#ects  support or information. Line Workers and a presentation to the
their social relationships and impacts how Each student workshop, engages  North Shore Family Court Youth Justice
their identity develops in their formative youth and encourages them to start NeorCommittee.
years. Neonology creates a more inclusiviaitiative Clubs at their schools. $ese Funded by WelcomeBC, the Neonology
community that invites youth to genuinelyclubs are not dmulticultural clubs® and  program has also been recognized in the
connect and engage with each other.  do not promote themes of avelcoming Greater Vancouver area as an innovative and

$e program is delivered in a format  and inclusive communities® However,  e#ective anti-racism program. Workshops

of interactive workshops where facilitatorsnclusion results naturally when youth fromave been presented at Richmond and
encourage critical discussions about the all cultural backgrounds and walks of life Burnaby high schools, and Neonology
in%uence of media on youth stereotypeswork together on a common objective. was one of three keynote presentations at
inclusion, and the many layers of Neon Initiative Clubs operate successfulysanon Fraser University's @What Can Youth
oppression. $e interactive educational  !ve secondary schools on the North Shor@0?° symposium. Sta# also presented at
workshops are successful because of theSome of the initiatives students in the Nedime 2Circle of Caring® youth and childcare

facilitators' ability to establish a safe and Clubs have created include: conference in Richmond.
respectful space for youthto sharetheir t ihF .BTL "OBMPHZw B O U Ih SeRtEndbENH#Y/thelAZliation of
experiences. video (available at www.neonology.caMulticultural Societies and Service Agencies
$e facilitators present innovative t GVOESBJTFS GPS UIF (AMSSAFrscCdrided &NoGhEShdteO
activities to encourage and support youth's (raising money for Prostate Cancer  Multicultural Society's Youth Department
divergent thinking about issues of diversity research) with the Riasat Ali Khan Award for
and how it impacts everyoneonadaly t GVOESBJTFS UP CVJMEomanddibisity inGhe EoDzdinity
basis. t FOWJSPONFOUBM D M RiBangvtQeTNedhidlody pFogram.
$e philosophy behind the program Lonsdale Quay and in Richmond.
is ‘meeting youth where they are at'. Since March of 2++3, more than SionedDyer JT B :PVUI %FWFMPQNF(

$erefore, there is a strong presence onlin&50+ students on the North Shore have Worker with the North Shore
(www.neonology.ca) and with social medigarticipated in a Neonology presentation.Multicultural Society.



dults can never be quite workshops, we were able to understand perspective. We had a di#erent objective.

sure what will happen where these comments were coming  We wanted to highlight the di&culties

when they give youth from. $e youth were denying their own of both integration and inclusion by

access to media training reality for fear of bringing attentionto ~ demonstrating that these issues were not
and resources. Yet when those youth areghemselves and being ostracized. Despitexclusive to newcomers, but faced by many
mostly underrepresented, socially and this, we were able to engage these youthCanadians.
economically marginalized, media can in rich discussions using video, kinesthetic Nonetheless, opportunities for positive
become a powerful tool for social changeactivities, and re%ection exercises. We change do exist. An important one might
$at's exactly what happened with the  spoke about their personal struggles wittbe training service workers to explore
YouthMADE (Youth Media Arts Diversity integration, and ours with colonization, systemic forces of oppression that foster

Empowerment and Education). racism, gender/sexuality discrimination inequality, such as racism and homophobia.
Sponsored by Access To Media and immigration. $ey were consistently Another consideration might be validating
Education Society's (AMES), youth surprised to learn that one of us immigrateelwcomer youth experiences when they

participants produced media pieces to Canada as a stateless person, and theencounter these social forces. We also
that challenged discriminatory media  other is a status-less Indigenous person found that peer-to-peer mentorship in
representations. $en they took it a step unable to receive any formal identilcatiorthese issues worked well, because it seemed

further. After the training, several youth despite being native to the land. more comfortable. Youth were interested
took on the challenge of using the media  Some settlement workers were in @aking action.® Finally, we believe
pieces to begin courageous conversationsinilling to talk about these issues. that the appropriate tools and support

anti-discrimination workshops at primary$ey suggested that we not talk about  can encourage newcomer youth to push
secondary and post secondary schools, inequalities in Canada, but instead focusforward the ideals of inclusivity and social
and community and settlement centres. what Canada has to o#er new immigrantsquity for all Canadians.

Between January 2+** and May 2+**,  $at's completely true from a settlement

*5++ young people and *++ Verdann Evansis Okanagan and

educators across BC participated Cherokee and has been involved

in our workshops. JO :PVUI."%& BT B XPSL
Interestingly, our team's facilitator.

work with newcomer youth was Peter Wanyenya is a %orst

among the most complex. Some generation Canadian, who has

settlement workers reported CFFO JOWPMWFE JO :PV

recently arrived youth saying workshop facilitator and Outreach

things like, @before | came to Coordinator.

Canada | was dark and fat,
now I'm white and skinny® and
&hat's so gay? As a result of the

+e beats of our hearts match the beat of a drum,
+e same sweet sound that pounded the earth, for generations to come.
Invasion and persuasion, silenced our song,
But the elders knew this would not be for too long.
Unspoken and unheard, we must make a choice,
To stand up undeterred, let everyone share their voice.
Say your name< repay reclaim, remember your commutes,
Take pride but not denial of our families' roots.



the settlement and integration process,
while promoting activities and programs
that support how youth and families
adapt. One signi!cant Inding is that
upon arriving, newcomer youth are
not likely to become involved in gangs.
However, the longer they are in Canada,
the higher the risk of being involved with
criminal activity. In addition, the research
emphasizes the positive qualities of
immigrant and refugee youth and touches
on culturally responsive approaches
in BC that discourage newcomer
youth from joining gangs. Some of the
recommendations involve:
t FBSMZ JOUFSWFOUJPO BOE
support for youth and their families
t FOHBHJOH GBNJMJFT BOE |
conversation
t BQQSPBDIJOH ZPVUI BT JOE
t DSFBUJOH QPTJUJWF QFFS
that recognizes experiences, challenges

outh newcomers face many t MPPLFE BU SJTL GBDUPEYSEMSpIBUFE
challenges when they !rst with the involvement of adolescent t ‘]_O_ UFHSBUJOH FMFNFOUT P
arrive to Canada. Society newcomers to gang activity in BC training.
and the mediatendtojudge t FYQMPSFE JOEJWJEV B Mbe Bdniyslddrizrm That lifrRiduiant
these immigrants as unsettled, isolated andand community factors that deter ~ and refugee youth who have recently
traumatized adolescents whose language immigrant and refugee youth from  immigrated to Canada are unlikely to
and other cultural barriers eventually lead getting involved in criminal activity — engage in criminal activity. Nevertheless,
them to criminal activity. $e assumption t JEFOUJEFE B Q QS P B D Ithére bdeBl$toNd iiHdrd rasgattir &
is that gang members prey on vulnerable newcomer youth from getting involvediewcomer youth and gangs. Although
newcomers who yearn to 't in with their  in gangs by creating a supportive andmmigrant and refugee youth continue
peers in their new communities. positive environment. to face signilcant challenges in their
Not so according to the report Gang settlement process, culturally responsive
Prevention for New Immigrant and between the National Crime Prevention SUPPOIt could create the environment
Refugee Youth in BC. $e report was Centre, through the Ministry of needed to lower their risk of becoming
the result of a three month community Public Safety and Solicitor General involved in gangs.
based research project with immigrant agg| Immigrant Services Society of
refugee youth ages *8+28 who had beeryiRg \Mutticultural Youth Circle MY Nathalie Lozanois the Program Manager
Canada for six years or less. Drawing fr%‘ﬂcle) to look at preconceived notions of the Multicultural Youth Circle Program
focus groups that were held throughout at Immigrant Services Society of BC.
the lower mainland, the study:

$e research was a collaboration

about immigrant and refugee youth. It
summarizes the challenges they face in



rne Creek Community connections to develop reading, writing, the classroom. Some of the essential skills
econdary School is a unique numeracy and workplace skills. Over  students develop include reading text,
nd dynamic school in southeashe past two years, school and district  using documents, oral communication,
urnaby. Since opening in sta# have built on this foundation and  critical thinking skills, working with

2++1, the school has been committed toexpanded PAW.S. into a comprehensivethers, and computer skills. $e work

providing a safe, caring and comprehenglistrict program that provides wrap- placements allow students the opportunity
learning environment for *,21+ students around support, essential skills and to practice English in a meaningful

in grades 6+*2. $e school provides a  incremental workplace training for context, learn about Canadian culture and
warm and welcoming atmosphere and students aged *0 to *3. gain work skills that will assist them in

creates %exible, student-centred programs Students selected for PAW.S. work witlansitioning to life outside of school.
designed to meet the needs of all studersta# to develop a personal learning plan.  $e PAW.S. program has had a

$e Byrne Creek community is very  $rough the development of the plan, the positive impact in the lives of students at
diverse. More than 0+7 of Byrne Creek'sstudents' personal journeys are explored Byrne Creek. $ere have been noticeable
students were born outside of Canada aadd their academic, social and emotionalimprovements in all measureable areas
represent more than 5+ countries of origiteeds identiled. $is process helps establishknowledge and skill development, a
Between 2++1 and 2++3, Burnaby receittefoundation from which future goals, marked improvement in the con!dence
227 of all Government Assisted Refugeeashjectives and learning take place. of the students, and a strengthened
in BC (Changing Faces, Changing $e PAW.S. program is divided into  connection between the students, their
Neighbourhoods: ISS, 2+*+). Most of  two distinct phases. In the !rst phase, families and the school. We are very
these families settled in the communitiesstudents concentrate on achieving persgmalud of our students and committed to
of Edmonds and Richmond Park along success, uncovering skills, goal setting, the further development of the program

the Kingsway corridor. communication and safety skills. During and the strengthening of our community
$e diversity and changing face the second phase, students deepen theipartnerships.
of the community has provided learning through community work

wonderful opportunities for Byrne Creek experience placements. $roughout the Dave Rawnsleyis the principal of Bryne
Community Secondary School. It is whergork experience, an employment coachCreek Community Secondary School.
students, families and sta# come togethand Youth Worker support the studentsbyBJEB 'BMTF[P BOE .JSFMMB
to celebrate, share and appreciate the sca#olding job specilc skills and makingteachers responsible for coordinating the
cultural richness of the community. It hasonnections to the learning taking place mMAW.S. program.
become the hub through which families
access information and resources, and
connect with one another.
$e unigue nature and %uidity of the
community have also challenged the school
and community to develop programs to
meet the needs of our students. Paving A
Way for Success (PAW.S.) is an example of
one such program.
PAW.S. was originally developed by
school sta# to support immigrant students
who entered the Canadian public school
system late in their high school years. $e
program provided targeted workplace
learning opportunities and community



Bi=cultural identity as an academic variz

Dr. Lee Gunderson

Culture atmosphere of schools determines studdatnilies who are Inancially well o#.
Culture is a complex concept, so | will teacher interactions, students' attitudes It also tends to exaggerate di#erences
not attempt to de!ne it here. It's clear to toward teaching and learning, parental related to socio-economic status. $ere
me, however, that the rate at which yourigjews of teaching and learning, and the are rich refugees, but they tend to move
immigrants integrate into the school adoption of particular curricula and to certain parts of the lower mainland.
system depends on how much distance teaching approaches. A Cantonese studeitier refugee families are poor and their
they put between their Irst cultures and participating in a study told researchers, children have interrupted or no schooling
the cultures of schools in Canada. If ~ 2n Hong Kong all we do, memorize, backgrounds. Some immigrant groups
secondary teachers dont take an interestnemorize, memorize, day and night, !vecan a#ord to hire multiple tutors for their
in students' languages and cultures, ESlhours homework every day. In Vancouveshildren, while others have trouble simply
students will continue failing to learn. To all we do is think, think, think, nothing  managing to survive. $ey cannot a#ord
be successful in school, immigrants musmore. Its hard to think when the teacherto sca#old their children's learning and
surrender great parts of their language a@@esnt tell you what to do.° as a result the students often do poorly
culture. Becoming integrated into a school Some parents view these di#erencesin school and many drop out. $ere
environment is di&cult. negatively and enrol their children in afteis an unfortunate chance relationship
school programs such as Sylvan Learninigetween socio-economic status and
Integration is complex and Kumon Math so that they learn the cultural group membership. Mandarin-
Canadian teenagers often Ind it di&cult material parents think they dont getin  speaking students achieve at a higher
to 't into school social environments.  school. $ese parents have the resourceslevel than Cantonese-speaking students,
Young immigrant students frequently  to support their children's learning in Cantonese-speaking students outperform
struggle with the nearly impossible taskssignilcant ways. A group of Chinese Vietnamese-speaking students, who
of becoming adults, being submerged Canadian parents who were unhappy  outperform Spanish-speaking students.
in a dominant second language and  with the work their children were doing Mandarin speakers succeed in school at
culture, learning English and learning  in public schools, developed plans for a a higher level because generally they are
in English, and surviving as immigrants traditional school. One school district hadrom the highest socio-economic group,
all at the same time. It's not unusual for faced considerable pressure from a Chine$dle Spanish-speaking students are most
teenage immigrants to feel betrayed by Parents Association to adopt traditional often in the lowest socio-economic group.
their parents because they had little or nteaching approaches, including uniformsgere is no basic di#erence in intelligence
say in the decision to leave their friends memorization, workbooks, and a return among these groups. $ere are successful
and home countries to immigrate to to the basics. In other cases, some of theSpanish-speakers who have completed
Canada. Add to that the fact that now immigrant youth have never been to schéii.D. studies at UBC. However, there
they face lives without the support of thetnd do not understand expectations relatae unfortunate systemic socio-economic
childhood friendships and are coping witt® teaching and learning. $eir integration di#erences that generally a#ect how well
the changes taking place in their bodies &0 the school system is, perhaps, the = students integrate and succeed in school.
they transition into adulthood. But their most di&cult and many drop out. $ere
integration into Canadian schools is eveare other dynamics as well. A *0-year oldEnglish ability
more complex and di&cult than that of Spanish student remarked that 2$ere areSchools in British Columbia are English-
Canadian students because of signilcanbad people from Honduras, they come andly instructional institutions. While there
di#terences in their socio-economic statusell drugs and steal and make everythingare French-Immersion classes and schools
their Irst language learning backgroundshard for you. Everybody think we are all and a very small number of Irst language

and their English abilities. dealers, on the streets. Canadians dont lix@ssibilities such as Punjabi and Mandarin
us, Chinese dont like us, police dont like bilingual classes, mainstream instruction
First language schooling us, teachers dont like us, no one like us, is in English and the immigrant's Irst task
In many respects how well a student  they think we are all bad.° is to learn enough to be able to succeed
integrates into a school system may in society and in academic courses.
depend on whether or not they have ~ SOcCio-economic status Integration into mainstream academic

previously been in school. $e cultural ~ Canadian immigration policy favours  classes requires that students learn
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Dr. Lee Gundersonis a Professor in the
-BOHVBHF -JUFSBDZ &EVDB!
BU 6#% XIFSF IF UFBDIFT VOE
and graduate courses in the theory and

practice of ESL/EFL reading instruction. He

has conducted research on the language

and academic achievement of immigrant
students over the last 30 years.
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Resources

SCHOOLS

Se"lement Workers in Schools

Many school districts in British Columbia empleles&nt workers in schools to address the se+leam@hintegration needs

of immigrant students and their families. &ese &ists can be of great assistance to familiescaiod| sta!, helping to ease the
transition of newcomers to school. www.welcortalec/service_providers/programs/se+lement_progsaaam1/swis.html

EDUCATION RESOURCES (Kindergarten to Grade 12)

Career/Life Transitions

3F .JOJTUSZ PG &EVDBUJPO BIRDYRAFOWP$SBSFVEFJGF 3SBOWWEFFGRSE ADHEP M'T 3R
information about transitions for English langlem@ers (pages 43 to 51).
www.bced.gov.bc.ca/specialed/docs/moe_clt_resori®é44.pdf

Diversity
&is Ministry of Education document provides a framek to assist the school system in its ongoingseio create and maintain
learning and working environments that are resgernsithe diverse social and cultural needs ofdnemunities it serves.

%IWFSTJUZ JO #% 4DIPPMT "CBBENFERBWIFSXINMNZCBDFEABPIWUZ@GSBNFXPSL QEG

English as a Second Language
&e following Ministry of Education documents parmtt policy and guidelines for English as a Seamgliage programs in
British Columbia’s public school.

&OHMJTI BT B 4FDPOE -BOHV B 1IPIVRIID AHBW EDVDBEFRMMBPMJIDZ HVIJEFMJOFT (
English as a Second Language Standards wwveoldmctg/esl/standards.pdf

&OHMJTI BT B 4FDPOE -BOHMWBMHBH TEPPOAFH-BD'I FSIJE FXXXSOIWVFETHEMPADQER FTM
&OHMJTI BT B 4FDPOE -BOHWRBIHERQFBEIBMITUT (VIER GCPEBEIBWWE® DB FTM QPN

Safe Schools

3F .JOJTUSZ PG &EVDBUJPO BRBEMTSB'SO\OHE B QS RPWEEBNR 5P W PGDD B M EMILBO B
identi%es a+ributes of and outlines strategiesafer caring, and orderly schools. &e guide wasldped to support boards of

education and schools as they strive to make lto®lscof our province as safe, caring, and ordsrpossible.

4BGF $BSJOH BOE OSEFSMZ EDHPMWMOD "'D®/IBPP HYXEFRDBPHVJEF QEG

Special Education
2011 Child Poverty Report Cai&lis annual report card provides detailed statiston child poverty in BC, and make
recommendations for ending poverty. www.%lbstaaty/pdfs/economicequality/3-reportcard2011.pdf

4QFDJBM &EVDBUJPO 4FSWIPBPFEVSBD \BEOME RGIEFMIDFAT 1
www.bced.gov.bc.ca/specialed/special_ed_policy aholf

AMSSA Newcomer Children Information Exchange (ARIGIAdes information on programs and resourceBritish Columbian
service providers, educators, policy makers andeheral public on newcomer children (age 0-1#)wamssa.org/ancie

&NCSBDJOH %JWFSTJUZ 4IB/Spublieleducatiod prajeket ThaBeddoubgd\dajfaibout cultural diversity
and promotes inclusiveness. h+p://bpl.bc.ca.roosnkids/embracing-diversity/about-this-project

Enhanced Child Care Logic MoBedvides early learning opportunities to prescrag@ immigrant children and to help immigrant
language-learners support their children's earyetimment. www.elsanet.org/pdf/EnhancedChildCaieModel.pdf

Enhancing Child Care for Refugee FamiteE TJHOFE UP IFMQ BHFODUPTTFGWSFBF B WHIFFSDIVBI@ B .
them with a spectrum of child care options. wwwsorg/documents/EnhancingChildCare.pdf

ELSA NEZT Provides a lengthy list of resources for Cloldimucators. www.elsanet.org-site-resourceselilkisare-educators

Positive Parenting VideBsr newcomer families> available in four languages
www.mcf.gov.bc.ca/child_protection/positive_parentitm

6NPKB 0QFSBUJPO $RW@RIMJabPeratidritoniadsdian.org) Helps newaffilomigrants and other ethnic

HSPVQT JOUFHSBUF QMVT IRNM®H JOI QG BWB U BR RIVB MJIHES BB-OCIFXPE® NOFSIPTH 8 B N#
IBT EFWFMPQFE B /FFET "TTFFBNFIOMB BOEP&F 'SGABIMMBTO % NND WS B/G S T. BUWEP FPGNIK
Area * British Columbia. www.umojaoperationcongpressy/needsassessment

Welcoming Newcomer Children: &e Se+lement of Yolmgigrants and Refugeésresource for teachers and others with an
interest in supporting young newcomers from bintleigh age eight. www.welcomingchildren.ca
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Post Script

Project Sabr: Human Tra>cking Investigation

Our Post Script story provides readers with aufpliovthe topic we covered in our previous,dditinan Tra" cking

by Sergeant Rich Akin

In Farsi, @sabr® is de!ned as: probing (a wotestijg; trying;
examining (any business) to the bottom.

You might wonder why I'm giving you the de!nittba Farsi
word. Often when we begin an investigation anatjiths into
a complex and involved project, we're taskednalitihig! an
appropriate name for it. In this case, sabr detaetly what
we did and couldnt be more apt in terms of whaianted to
achieve.

While some of the results of Project Sabr arestempth
an arrest made and charges laid, there remaimgorkdoe
us to do. Information about the victims and amegses
are the subject of a publication ban, but todélyshere
with you what | can of the limited details of Br§abr.

Reza Moazami, a 25 year old Vancouver resident, wa
arrested in a single family residence locatadhn So
Vancouver, by the VPD's Vice Unit on October 5. 2+*
At that time, Moazami was arrested and charged wit!
two counts of living on the avails of prostituifan
juvenile and one count of keeping a common bawd
house and he was remanded into custody.

During the course of arresting Moazami, two jave
females were found within the residence and were
taken into care.

Prior to this arrest, Project Sabr began backustAwhen
Moazami was identiled as a suspect in a prostitetated
probe. Sabr quickly developed into an investigabgavenile
prostitution and suspected inter-provincial hura&meking.

Despite the arrest and charges on October 5, rkwwagonot t GPVS DPVOUT PG USBiT DHF@H5JO QF S
done, and over the course of the next two Weak:b@d all of (lve_year minimum mandatory sentence)

the details, discovered new information and workestelop t UXP DPVOUT PG TEFYVBM JOUFSGFSEF(
evidence to support more charges. t GPVS DPVOUT PG TFYVBM FYQMPJUB

On October 21, 2+**, Reza Moazami was formaliyethby the  $is is only the second time in Vancouver Polisetyi that
Provincial Crown, with a total of *6 criminal aze=m $e October human tra&cking charges have been laid inaf sazérade
5 charges were included in the indictment laicctwb€r 21, 2+**. workers and the !rst involving youth.

$ese o#tences are alleged to have occurred beshagry 2++3 [ V4]

and October 2+** against four juvenile femalesy(iet age of Project Sabr does not end here. Vice Unit Deseatavetill actively

*6 years). investigating the activities of Reza Moazamieaadauraging
$e charges laid to date include the following: anyone with pertinent information relating todhie to contact
t GPVS DPVOUT PG MJWJOHK \W D DH B Bestgaasin heVRD KiceWrit at ypd Fice@vpd by
minimum mandatory sentence if convicted) contacting Crime Stoppers at *.6++.222-6455.

t GPVS DPVOUT PG MIWJOHIMMF WITFIBDWBIJMT PG B KVWFOJMF

threatening to use or altempting to use violemiosdation/  Sergeant Rich Akinis a+ached to the Vancouver Police
coercion (!ve-year minimum mandatory sentence if %FQBSUNFOU 7JDF 60JU B¥ DUPRPKMZ JT UE
convicted) announcement of the charges.
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